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Introduction 
 

The Westport Public Schools Professional Development and Evaluation Plan (PDEP) 
is designed to support teachers in their continuous efforts to meld knowledge of content 
and curriculum, pedagogy, and motivational techniques in their quest to provide excellent 
instruction resulting in meaningful student learning. The plan is built upon the belief that 
teachers are career-long learners who collect and use student performance data to inform 
instruction and participate in a professional learning community that promotes 
collaborative inquiry and reflective practice. 
 
The plan was last updated in 2002. Based upon the substantive professional development 
focus on teaching for deep understanding in recent years, the need arose to revise PDEP 
both in terms of its clarity of content and its processes. This review and revision began in 
June of 2006 and continued through the 2006-07 school year. This district-wide work 
involving numerous teachers and administrators representing the various levels in the 
school system (see “Acknowledgements”) is in accordance with the 2006-08 Westport 
Board of Education Human Resources Goals, “To update and strengthen the Professional 
Development and Evaluation Plan and process,” and, “Continue to provide orientation 
activities, enhanced training, and necessary supervision and evaluation procedures to 
retain and support the highest quality staff.” 
 
Driven by a clearly articulated set of teaching and learning standards, Westport’s PDEP 
links teaching effectiveness directly to the student learning that occurs through teachers’ 
planning and implementation of instruction. The plan also aligns professional 
development with the teacher evaluation process. The plan fosters a professional culture 
that acknowledges the individual and experiential differences among teachers in an 
atmosphere that facilitates individual, school-wide, and district-wide growth that benefits 
all learners in the Westport Public Schools. 
 
The ultimate goal of PDEP is to foster student achievement through the high level of the 
professional practice of teachers and administrators in order to close any gaps that exist 
between Westport’s expectations for student learning and actual student performance. 
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Highlights of the Westport Public Schools 
Professional Development and Evaluation Plan 

 
 Guiding Principles for PDEP align professional practice with current district, 

state, and national best practices in professional development and evaluation 
 

 Descriptive Westport Teaching and Learning Standards create a common 
language for teaching performance (“inputs”) in association with student learning 
(“outputs”) 

 
 The use of a common Pre-Observation Planning Form outlining key facets and 

considerations in lesson planning helps administrators observe teaching within a 
clearly communicated framework 

 
 Teachers’ annual professional growth goals are written in terms of student 

outcomes identified through student performance data. Teachers meet with their 
respective administrators each fall to express goals in terms of the learning needs 
of students. The goals are reviewed in May with an emphasis on the progress 
made by students relative to the goal. 

 
 The plan includes continuous dialogue about teaching and learning between 

teachers and administrators and through annual classroom observations for non-
tenured and tenured teachers. 

 
 The plan supports a differentiated approach to supervision and evaluation for 

all teachers. Non-tenured teachers have their first year expressly focused upon the 
demonstration of meeting (or progress toward meeting) the Westport Teaching 
and Learning Standards, and the second year focused upon the preparation and 
completion of the Beginning Educator Support and Training (B.E.S.T.) portfolio. 
Professional goals for non-tenured teachers in their third and fourth years shift to 
professional growth goals specifically aimed at improving student learning 
outcomes. Differentiation for tenured teachers occurs through the professional 
growth goal-setting process. 

 
 Central Office Administrators (Superintendent, Assistant Superintendent for 

Personnel, Assistant Superintendent for Curriculum and Professional 
Development, and the Director of Special Education) formally observe all non-
tenured teachers as part of the non-tenured renewal/tenure process. 
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Guiding Principles of the Professional Development and Evaluation Plan 
 

Creating a system focused on the ongoing improvement of instruction must be the central 
aim of any educational improvement effort. Students’ achievement will not improve 
unless and until we create schools and districts where all educators are learning how to 
significantly improve their skills as teachers and as instructional leaders. 
      Tony Wagner, Change Leadership, 2006 

 
The Westport Professional Development and Evaluation Plan (PDEP) is grounded in the 
belief that effective teacher professional development and evaluation should result in 
continuously improving student achievement. At the core of this belief is the conviction 
that every child can and must learn; therefore, it is the responsibility of all educators to 
create the conditions for each student to achieve. Westport’s PDEP is built upon six 
guiding principles, which emphasize the importance of: 
 

• a common language for teaching and learning 
• continuous training for administrators 
• inquiry and collaboration with a focus on student achievement 
• feedback that is frequent, timely, and specific 
• data-driven decision making and action research 
• reflective practice 

 
A Common Language for Teaching and Learning 
If good instruction in every classroom and for all students is the central focus of systemic 
change in education, then districts and schools need to define “goodness” and come to a 
shared understanding of what is meant by competent teaching. 
      Tony Wagner, Change Leadership, 2006 
 
Having a defined set of standards which describe the factors necessary for effective 
teaching in terms of student learning outcomes creates a common language and 
conceptual system for analyzing and improving upon teaching and learning. Becoming 
conversant in an agreed upon professional language is an essential step to making 
supervision and evaluation meaningful to educators. The Westport Teaching and 
Learning Standards (and associated Standards for School Psychologists, School 
Counselors, Library/Media Specialists, Speech and Language Pathologists and 
Audiologists, and School Social Workers—see Appendices A-F) include all of the 
foundational skills and competencies of Connecticut’s Common Core of Teaching (CCT) 
and additional best-practice resources contributed to the creation of the Westport 
Teaching and Learning Standards. Through clearly stated “Sample Performance 
Indicators,” the Standards describe for both teachers and administrators what excellent 
teaching looks like in a descriptive and concise manner. It is not expected that all sample 
performance indicators are to be present in each lesson taught and/or observed, but that 
over the course of the hundreds of hours of instruction that occur each year there would 
be evidence of these indicators. The professional vocabulary embedded in the Standards 
provides the criteria for effective teaching that observations, feedback, and written  

3 



evaluations are based upon. The Standards also ultimately provide a basis for the 
performance criteria which are used to determine the continuing employment status of 
teachers. 
 
Continuous Training for Administrators 
 
Supervision and evaluation are primary aspects of the administrator’s role as instructional 
leader and therefore ongoing training must be given high priority. Such training supports 
the administrator’s capacity to engage in constructive conversations with individual 
teachers, departments, grade-level teams, and full faculty groups about what constitutes 
effective instruction within the context of how it leads to meaningful learning for all 
students. Just as teachers benefit from professional development aimed at continuous 
improvement of instruction aligned with their needs and interests, administrators must be 
provided with opportunities to continuously hone their skills in supervision and 
evaluation through systematic training in conducting effective classroom observations, 
conducting constructive conversations about instruction, and writing accurate and 
meaningful written observation reports. A key component of training for administrators 
involves infusing the expectations embedded in the Westport Teaching and Learning 
Standards with the claims, evidence, interpretations, and judgments included in 
observation reports and summative evaluations of teachers.  
 
Inquiry and Collaboration with a Focus on Student Achievement 
 
Adults need to work together to solve core problems of practice that inhibit effective 
teaching and learning. Such collaboration affords teachers with opportunities to build and 
share knowledge as a means of becoming increasingly effective in the art and craft of 
teaching. Teachers collaborate with one another and with administrators to analyze 
student progress and reflect upon their performance in relation to the gains in knowledge 
and skill demonstrated by students. 
 
Feedback: Frequent, Timely, and Specific  
 
Teachers want and need feedback, not only on the act of teaching, but also on the results 
of teaching. Timely, informative feedback is vital to any improvement effort. 

Pamela Tucker & James Stronge, Linking 
Teacher Evaluation and Student Learning, 
2005 

The Westport Public Schools PDEP requires that non-tenured teachers are “formally” 
(formal observation report) and “informally” (observation report is not necessarily 
written) observed multiple times by an administrator (or administrative team) in each of 
the non-tenure years (at least three formal observations during the first year and at least 
two formal observations in years two through four). This frequency of supervision 
accomplishes both formative and accountability functions ensuring that competent 
instruction is taking place for all students; the teacher receives formative and timely 
feedback including ideas and recommendations as to how to improve upon specific  
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aspects of lessons, and; notable commendations and/or improvements in practice are 
specified.  
 
Beginning with the 2007 version of PDEP, tenured teachers will each be observed at least 
once every year to enhance continuous dialogue between teachers and administrators 
regarding teaching and learning.  
 
Following a classroom observation, the administrator engages in a face-to-face 
conversation with the teacher as soon as possible,* followed by written feedback, so that 
the lesson is fresh in the minds of the teacher and the administrator and to allow 
suggestions for improvement to be incorporated by the teacher, as appropriate, into 
upcoming lessons. 
 
 [*Barring unusual circumstances, the face-to-face conversation and written feedback are to take place 
within ten (10) school days after the observed lesson.] 
 
Data-Driven Decision Making and Action Research 
 
Classrooms and schools are data-rich environments. When teachers make a commitment 
to systematically collect student performance data, they are embarking on a process that 
fosters continuous growth and development. When each lesson is looked on as an 
empirical investigation into factors affecting teaching and learning and when reflections 
on the findings from each day’s work inform the next day’s instruction, teachers can’t 
help but develop greater mastery of the art and science of teaching. 

Richard Sagor, Guiding School 
Improvement with Action Research, 
2000 

 
The essential questions that teachers ask themselves as they design instruction in order to 
yield desired student learning outcomes are: 
 

• What do I expect students to know and be able to do? 
• Do I know why I’m getting the student outcomes that I have? 
• What is the best way to assess student knowledge and application of skills? 

 
Establishing, reviewing, or revising goals (in terms of what students are to know and be 
able to do) and creating measurable and achievable objectives lay at the heart of using 
student performance data to inform instruction. In the Westport PDEP, teachers* write 
annual goals in terms of identified student learning needs. Such learning needs are 
most often identified through data provided by classroom work that students produce, 
although performance on standardized testing instruments can be a useful source of 
student performance data as well. 
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[*A data-driven student learning outcome goal is written annually by non-tenured teachers once they are in 
their third and fourth years in the school district and by all tenured teachers. The goal(s) for non-tenured 
teachers in their first and second year in the Westport Public Schools is focused on the demonstration of 
effective teaching according to the Westport Teaching and Learning Standards and the completion of the 
B.E.S.T. Portfolio (if required).] 
 
 
The goals that teachers write for their students are S-M-A-R-T: Specific, Measurable, 
Achievable, Relevant, and Timely (adapted from Reeves, The Center for Performance 
Assessment, 2000). Goal statements should include: 
 

• a focused aspect of student learning to be investigated. 
• the target student population. 
• the criteria to be achieved by the target student population. 
• the expected change in performance by students. 
• the instructional strategies or interventions that the teacher expects to lead to the 

attainment of the desired student learning outcome(s). 
• the assessment instrument(s) to be used by the teacher to measure the 

performance change made by the target student population. 
 
 
Reflective Practice Promotes Professional Growth 
 
Through reflection, real growth and therefore excellence are possible. By trying to 
understand the consequences of actions and contemplating alternative courses of action, 
teachers expand their repertoire of practice. 

Charlotte Danielson, Enhancing Professional 
Practice, 1996 
 

Through systematic reflection on subject matter, pedagogy, and student work, teachers 
along with their administrators can evaluate the impact of instruction upon student 
achievement. 
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Roles and Responsibilities 
Related to the Evaluation Component of the Westport Professional Development 

and Evaluation Plan 
 

The Westport Board of Education  
 
Connecticut General Statute 10-220a requires that boards of education develop a 
comprehensive staff development plan that must be directly related to the educational 
goals of the district. Westport Board of Education Policy 4115(a) is written in 
conjunction with CGS 10-220a. The format of the evaluation process is regulated by 
Connecticut General Statute 10-151(b) which provides that the board of education shall 
develop and implement teacher evaluation programs consistent with guidelines 
established by the State Board of Education. As long as the district teacher evaluation 
plan is consistent with state guidelines (see Appendix L), the board retains the final 
decision on the content of the plan.  
 
The Superintendent of Schools 
 
Connecticut law vests in the superintendent of schools responsibility for the evaluation of 
all certified staff (i.e. teachers, principals, and all other administrators). The 
Superintendent is responsible for supervising subordinate central office administrators 
and principals. Evaluations are conducted by the superintendent and by administrators to 
whom the superintendent has delegated such authority.  
 
The decision whether to non-renew the contract of a non-tenured teacher is within the 
discretion of the superintendent and can be based on the judgment that the teacher’s 
performance is not up to district standards (as articulated by the Westport Teaching and 
Learning Standards). 
 
The Central Office administrators including the Superintendent, the Assistant 
Superintendent for Curriculum and Professional Development, the Assistant 
Superintendent for Personnel and General Administration, and the Director of Pupil 
Services observe all non-tenured teachers as part of the renewal process. Teachers who 
have not been previously tenured in Connecticut are observed by their building 
administrators and by a central office administrator in the third year of employment 
(assuming that contract renewals occurred after years one and two). Teacher who have 
been previously tenured in Connecticut (within the last five years) are observed by their 
building administrators and by a central office administrator in their first year in the 
district. 
 
The Assistant Superintendent for Personnel and General Administration 
The Assistant Superintendent for Personnel and General Administration has overall 
responsibility for the implementation of the PDEP. Responsibilities include: 

• serving as chairperson of the PDEP Joint Committee and make recommendations 
to the superintendent and the board regarding any updates or revisions to PDEP. 

• informing certified staff of any updates or changes to the plan. 
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• providing orientation to PDEP to newly hired teachers and administrators. 
• collaborating with supervisors as they evaluate teachers to ensure a high quality 

process that is in concert with the stated guidelines and goals of the plan. 
• preparing an annual report of non-tenured teacher non-renewals to the 

Superintendent and the board by March 15th.  
• informing the Superintendent of any and all Intensive Supervision cases, 

including those that could potentially lead to the non-renewal of a non-tenured 
teacher or the termination of a tenured teacher. 

• maintaining records for tenure. He or she also keeps records for the quadrennial 
cycle for tenured evaluations. 

 
The Assistant Superintendent for Curriculum and Professional Development 
 
The Assistant Superintendent for Curriculum and Professional Development leads the 
organizational structure that provides professional development for the certified staff in 
the district.  The Assistant Superintendent has overall responsibility for Professional 
Development and is also the CEU Manager. Responsibilities include: 

• planning and providing for ongoing training for teachers and administrators on 
effective instruction and supervision . 

• accounting for continuing education units (CEUs) and graduate course credit. 
 

Supervisors 
 
The primary responsibility of supervisors as it pertains to PDEP is to support teachers as 
they develop proficiency in relation to the Westport Teaching and Learning Standards 
and to evaluate the effectiveness of teaching taking place in terms of student learning. 
Principals, assistant principals, department heads, and, where appropriate, directors and 
administrative coordinators are the primary PDEP supervisors for teachers. Supervisors 
are assigned to teachers by the building principal.  
 
The Director of Pupil Services, or a designee, i.e. the Coordinator of Psychological 
Services and the Director of Stepping Stones Pre-School, works in consultation with all 
primary PDEP supervisors as it relates to the pupil services staff. 
 
The principal is responsible for making all re-employment recommendations to the 
assistant superintendent for personnel who in turn prepares recommendations to the 
superintendent. 
 
 
The Westport Education Association (WEA) 
 
In accordance with Connecticut General Statute 10-220a, while developing the district 
teacher evaluation plan, the board of education must have the "advice and assistance” of 
the teachers and administrators, including representatives from both bargaining groups.  
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Such advice and assistance does not include negotiation, rather, the board must assure 
that it has the input of these groups when it adopts and periodically revises the plan. 
 
The PDEP Consultant 
 
The State Teacher Evaluation Guidelines provide that there should be a process for 
resolving disputes between the evaluatee and the evaluator, and any disputes over the 
substance of a teacher evaluation should be left to that process. The PDEP Consultant and 
the Assistant Superintendent of Personnel serve as facilitators to resolve conflicts which 
arise between supervisors and teachers as it relates to evaluation. If a conflict is not 
resolved, it will be referred to the Superintendent for a decision. 
 
 
The PDEP Joint Committee 
 
The implementation of the teacher evaluation plan is an ongoing process. Because it is a 
responsibility of the board to periodically review and revise the plan, the PDEP Joint 
Committee serves as a standing committee. The committee is composed of representative 
teachers and administrators from the various grade levels and programs in the district. 
The PDEP Consultant is a member of the committee and the Assistant Superintendent for 
Personnel serves as the chairperson. The Joint Committee meets as appropriate (no less 
than once every three years) to monitor the implementation of the plan and to periodically 
make recommendations to the Superintendent who in turn makes recommendations to the 
board regarding modifications to the program. 
 
Parents 

While parents do not have a direct role in teacher evaluation, they are partners with the 
schools, regularly communicating with teachers and administrators and taking an active 
role in their children's school lives.  
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Procedures for Implementation of the Westport Public Schools 
Professional Development and Evaluation Plan 

 
Non-Tenured Phase 
 
Teachers who are in their first through fourth year* of teaching in Westport participate in 
this phase. The main action of this phase is for teachers to receive assistance in 
developing and demonstrating proficiency according to the Westport Teaching and 
Learning Standards. New teachers (in their first year of teaching) are paired with a 
B.E.S.T. mentor for collegial guidance and feedback. Teachers who are not new to 
teaching but are new to Westport are paired with informal mentors for the same purpose. 
 
[*Teachers who were previously tenured in CT are non-tenured for 2 years (20 months). If recommended 
for renewal for a third year, these teachers move into the Tenured Phase of the plan.]  
 
Year One Teachers 
 
Teachers in their first year of teaching, or in their first year teaching in Westport, are 
formally observed a minimum of three times. If a teacher was previously tenured in 
Connecticut, they are observed by a central office administrator in their first year. The 
goal for teachers in Year One is to demonstrate proficiency according to the Westport 
Teaching and Learning Standards. Administrators provide timely feedback and guidance 
and align teachers with appropriate resources so that they have every opportunity to learn 
and grow and meet Westport standards. Teachers must demonstrate excellent teaching 
skills or the capacity for excellence, as reported by the supervisor on the Non-Tenured 
Teacher Re-Employment Recommendation Form, in order for their contract to be 
renewed for a second year.  This recommendation is made by the Principal to the 
Assistant Superintendent for Personnel by March 1st.  
 

 Following a classroom observation, the supervisor and teacher engage in a 
face-to-face conversation as soon as possible, followed by written feedback, so 
that the lesson is fresh in the minds of the teacher and the administrator and 
to allow suggestions for improvement to be incorporated by the teacher, as 
appropriate, into upcoming lessons. 

 
 The recommendation for re-employment is based upon a holistic view of the 

teacher’s work rather than a particular formulaic approach (i.e. a certain 
number of performance indicators coded as M (meeting Standard), P 
(progress toward meeting standard), and N (not meeting standard).  

 
 If a supervisor determines, primarily based upon classroom observation 

evidence, that a non-tenured teacher has not demonstrated excellence or the 
capacity for excellence in teaching, the supervisor will inform the teacher in a 
face-to-face conference followed by a letter summarizing the concern(s). The 
conference and written notification are to take place by January 15th. An 
Intensive Assistance Plan is developed collaboratively by the supervisor and  
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the teacher detailing the performance indicators in need of improvement and 
aligning support resources to assist the teacher toward making significant 
improvement for both the teacher’s professional growth and to ensure that students 
receive a solid instructional experience. Significant improvement, as evidenced by 
classroom observations, must be demonstrated before March 1st for a principal to 
recommend contract renewal. This practice and procedure applies to Year Two, 
Three, and Four teachers if they were renewed the previous year but do not 
demonstrate continuous and significant growth and/or proficiency. 
 
Year Two Teachers 
 
Teachers in their second year of teaching in Westport are formally observed a minimum 
of two times. The focus areas for Year Two teachers include continued and enhanced 
demonstration of effective teaching according to the Westport Teaching and Learning 
Standards and completion of the B.E.S.T. Portfolio*. (*If required by the State 
Department of Education—depending on the content area and the type of certification 
held, i.e. teachers who hold a Provisional Certificate from the State Department of 
Education are not required to participate in B.E.S.T. or to submit a portfolio).  
 
The Westport Teaching and Learning Standards were developed with the B.E.S.T. 
Portfolio requirements in mind, therefore a teacher’s efforts in demonstrating proficiency 
according to the Westport Teaching and Learning Standards are directly aligned with 
what teachers are expected to demonstrate in the portfolio for the state. Teachers must 
demonstrate excellent teaching skills or the increasing capacity for excellence, as 
reported by the supervisor on the Non-Tenured Teacher Re-Employment 
Recommendation Form, in order for their contract to be renewed for a third year.  This 
recommendation is made by the Principal to the Assistant Superintendent for Personnel 
by March 1st. 
 
Year Three and Four Teachers 
 
Teachers in their third and fourth years of teaching in Westport are formally observed a 
minimum of two times. Teachers who were not previously tenured in Connecticut are 
observed by a central office administrator in the third year. There is an inherent 
assumption that if a teacher’s contract has been renewed after the second year, the teacher 
has demonstrated excellence or definite capacity for excellence according to the Westport 
Teaching and Learning Standards. It is because of this assumption that the focus for 
teachers in Years Three and Four is a balance between continued demonstration of 
excellence according to the Standards and a shift to focusing on improving student 
outcomes through the professional growth goal writing. Teachers in Years Three and 
Four prepare the Professional Growth Planning Form in the fall and meet with their 
primary PDEP supervisor to review the Professional Growth Reflection Form 
by March 1st. The principal’s recommendation for re-employment is located on this form 
and is submitted to the Assistant Superintendent for Personnel by March 1st.  
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Tenure 
 
If a non-tenured teacher’s contract is renewed year after year, based upon meeting 
Westport’s standards of performance, for a total time of service of forty consecutive 
months (which do not include July and August) from their date of hire (or 20 consecutive 
months if the teacher was previously tenured within the state of Connecticut within the 
past five years), the teacher achieves tenure status.  
 
Obtaining tenure status is purely a function of length of service; if a teacher is 
employed for the requisite period, he/she attains tenure. Tenure is conferred by 
operation of Connecticut General Statute 10-151(b), not by board action. 
 
When a teacher has achieved tenure status, he/she proceeds into the Tenured Teacher 
Phase of PDEP at the start of the following school year. 
 
Tenured Teacher Phase 
 
Tenured teachers are observed at least one time per year. Following a classroom 
observation, the administrator engages in a face-to-face conversation with the teacher as 
soon as possible, followed by written feedback, so that the lesson is fresh in the minds of 
the teacher and the administrator and to allow suggestions for improvement to be 
incorporated by the teacher, as appropriate, into upcoming lessons. 
 
Tenured teachers (and non-tenured teachers in Years 3 and 4) work individually or as 
members of a collaborative team to address student learning needs as structured on the 
Professional Growth Planning Form. The teacher (working individually or with a 
collaborative team) works with their primary PDEP supervisor(s) to develop a goal (in 
the fall) that is directly related to school/district teaching and learning priorities and 
addresses an identified student learning need. Goals should include: 

• a focused aspect of student learning to be investigated. 
• the target student population. 
• the criteria to be achieved by the target student population. 
• the expected change in performance by students. 
• the instructional strategies or interventions that the teacher expects to lead to the 

attainment of the desired student learning outcome(s). 
• the assessment instrument(s) to be used by the teacher to measure the 

performance change made by the target student population. 
 
Whenever possible, the supervisor and teacher should try to plan the annual classroom 
observation so that the supervisor can observe the teacher’s instructional interventions 
related to the goal. 
 
During the school year, the teacher keeps track of how students are progressing in the 
goal area. The teacher collects evidence (mainly by means of classroom based 
assignments and assessments) from student work in order to analyze and interpret student  
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progress. The teacher completes the Professional Growth Reflection Form by June 1st 
and meets with the primary PDEP supervisor to discuss his/her reflections, 
interpretations, and next steps for/with students, particularly if the goal is to continue into 
a second year. 
 
As part of the recommendation for re-employment process, the supervisor also evaluates 
the teacher’s work in relation to the Westport Teaching and Learning Standards. During 
every fourth year (the quadrennial year), the supervisor includes a written summary 
regarding the teacher’s performance, including any notable commendations and/or 
recommendations. 
 
Intensive Supervision Phase 
 
The purpose of the Intensive Supervision Phase is to provide support and assistance to 
help teachers meet the district’s teaching standards. Tenured teachers* will be assigned to 
this phase by their primary PDEP supervisor (in consultation with the principal/director 
and the assistant superintendent for personnel) to correct identified performance problems 
(in relation to the Westport Teaching and Learning Standards). An Intensive Assistance 
Plan is developed collaboratively by the supervisor and the teacher detailing the 
performance indicators in need of improvement and aligning support resources to assist 
the teacher toward making significant improvement for both the teacher’s professional 
growth and to ensure that students receive a solid instructional experience. 
 
The development, implementation, and monitoring of an Intensive Assistance Plan 
requires substantial investment of time and effort by the teacher and the supervisor. 
Teachers who are assigned to this phase will meet regularly (as indicated in the plan) 
with the supervisor to share progress toward objectives outlined in the plan. Significant 
improvement, as evidenced by classroom observations (plus other relevant and agreed 
upon sources of performance data), must be demonstrated before the Intensive Assistance 
Plan ends and the teacher is placed back into the Tenured Teacher Phase.   
 
There are four possible outcomes that may occur: (1) the teacher demonstrates significant 
growth and returns to the Tenured Teacher Phase; (2) the problem(s) have been partially 
(and/or satisfactorily) addressed, but the plan needs to be continued with appropriate 
modifications; (3) the initial problems have been addressed, but  there are other areas that 
need to be addressed, thus requiring a new Intensive Assistance Plan; (4) little to no 
improvement has been noted, and the supervisor (in consultation with the 
principal/director and the assistant superintendent for personnel) must decide next steps 
that may include more intensive assistance or perhaps progressive disciplinary actions 
outside the scope of this plan. If a teacher is not to be recommended for re-employment, 
the school district would initiate a termination process (as defined in CGS 10-151). 
 
[*Non-tenured teachers may be working within an Intensive Assistance Plan in order to 
demonstrate enough proficiency to be renewed, although non-tenured teachers are not 
technically placed in the Intensive Supervision Phase.] 
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Westport Professional Development and Evaluation Plan 
Schedule of Activities 

Non-Tenured Teacher Phase 
            
 
 
 
      Activity Due Date Person(s) Responsible
 

• PDEP Orientation for New Teachers Late August Pre-Service Assistant Superintendent  
    Session  for Personnel  

 
 

• Assignment of B.E.S.T. Mentors  By September 15th Principal 
          or informal mentors for New  
          teachers 
 
 

• Formal Observations*  By February 15th PDEP Supervisor with 
    teacher 

o a minimum of 3 observations     
             and written reports for teachers in 
             Year One. 

o a minimum of 2 observations 
             and written reports for teachers in 
           Years Two through Four. 
 
  *Post-observation conferences and 
        observation reports are to be completed 
        within 10 school days from the   
        observation date. 
 
 

• Mid-Year Summative Evaluation   By March 1st  PDEP Supervisor (signed 
          Conference and completion of     by principal and sent to 
       Non-Tenured Teacher    Assistant Superintendent 
       Summative Evaluation Form    For Personnel by  
       (for Year 1 and Year 2 teachers).    March 1st ).  

 For Year 3 and Year 4 
teachers, the administrator 
completes sections IV, V, 
and VI of Appendix G.  
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Westport Professional Development and Evaluation Plan 
Schedule of Activities 

Tenured Teacher Phase 
            
 
 
 
              Activity Due Date Person(s) Responsible  
 

• Preparation of Professional  By October 1st Teacher/Teacher Team  
              Growth Planning Form.  (Part One  
         of Appendix G: Goal Planning)  
 

• Goal Planning Conference  By October 15th Teacher and PDEP  
       with primary PDEP     Supervisor 
       Supervisor. 

 
 

• Accumulation of student  Ongoing throughout  Teacher 
              performance data relative to   year: Oct. 15th - June 1st

                the goal.   
 
 

• A minimum of one formal   Oct. 15 – May 15th PDEP  Supervisor with                         
      observation per year.    Teacher 

 
          *Post observation conference  
          and observation report are to be 
          completed within 10 school 
          days from the observation date. 

 
 

• Preparation of Professional Growth By May 15th  Teacher 
              Reflection Form (Part Two of  
                Appendix G:  
              Goal Reflection – I, II, III) 
 
 

• Annual Goal Review Conference By June 1st  PDEP Supervisor (signed 
              and completion of  Recommendation   by principal and sent to 
              for Re-Employment Form.    Assistant Superintendent 

 Administrator completes   for Personnel by June 1st.)  
Appendix G, Part Two:  
Evaluation (sections  

                         IV,V** and VI).        
                                **The administrator completes  
                         section V  for tenured teachers 
                                 in the quadrennial year. 
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Comprehensive Professional Development Plan 
Linking Evaluation to Professional Development 

 

Professional development is inexorably linked to the process of supervision and 
evaluation and to achieving goals to improve student learning.  Westport’s long-standing 
policies and procedures for providing rich and diversified professional development 
activities are reflected in the provisions of the updated Professional Development and 
Evaluation Plan.  In this plan, data gathered in both supervisory and peer settings will 
enable the planning of differentiated professional development that addresses gaps in 
teacher experience and knowledge while at the same time affirming competency and 
nurturing leadership to improve student learning.  Professional development will provide 
teachers with skills and knowledge to promote students’ academic achievement and 
social and emotional skills to become confident, competent members of the emerging 
society. 

Programs are designed to nurture the growth of professionals at various stages of their 
careers.  Differentiated growth opportunities are planned to address the needs of teachers 
and administrators in relation to improving student learning. A range of programs is 
designed to provide appropriate training and development for new and experienced 
teachers and administrators at various stages of their careers.   
 
The Curriculum Center has an enabling budget to use for district professional 
development activities.  In addition, each school has an enabling budget for school-based 
initiatives that are aligned to district Teaching and Learning Goals. 

 

The Westport Board of Education recognizes that professional development requires time 
and commitments.  Recognizing the needs of the school system, teachers may be 
released, at the discretion of the administration, to attend certain kinds of professional 
development activities.  Professional development opportunities may be provided outside 
the school day and during the summer recess. In addition, all staff members shall be 
required to attend periodic professional activities scheduled for two hours beyond the 
normal teacher work day, not to exceed twenty hours annually, such as curriculum 
committees, team meetings, meetings relating to specific students, and other professional 
activities. 

 

The Comprehensive Professional Development Plan which follows describes the process 
by which supervisors and groups of teachers design appropriate professional development 
activities to support, enhance, and increase instructional effectiveness to improve student 
learning. 
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Goals for Professional Development – Teachers 

• Professional development will provide enrichment, diversity, and choice of 
opportunities that reflect appreciation of individual differences.  In cases of new 
or revised curriculum, professional development is essential and participation may 
be mandated. 

• Professional development will be offered in current educational research. 

• Teachers will be included in all phases of curriculum planning (choice, 
development, implementation, evaluation, and professional development) 

• Teachers will be provided time to work and plan with each other as a part of their 
professional development program. 

• The staff of each building will have a system for identifying needs and developing 
plans for professional development. 

• Collaborative decision making around curriculum and professional development 
will be encouraged   

• Professional development will encourage a cooperative, caring atmosphere 
throughout the school system. 

• Specially designed professional development opportunities will be provided for 
teachers new to the school system or to a grade level/subject area. 

• Opportunities will be provided to update knowledge and skills of technology and 
student achievement data analysis, to enhance teaching and learning in all 
classrooms. 

Goals for Professional Development - Administrators 

• To increase awareness of current research and innovations in curriculum, 
instruction, assessment, student achievement data analysis, and technology. 

• To use student achievement data to inform instructional decisions. 

• To improve communication skills in such areas as presenting and writing. 

• To set priorities and improve self-management skills. 

• To update knowledge and skills of Information and Technology Literacy. 

• To further develop staff supervision skills and techniques. 

• To study management innovations. 

• To encourage team-building at all levels of the organization such as:  grade level, 
subject area, department, school, instructional level, district 

• To develop strategies for the management of change. 

• To develop the skills needed for a nurturing and challenging educational 
community. 
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Organizational Structure for Professional Development 

 

The Assistant Superintendent for Curriculum and Professional Development leads the 
organizational structure that provides professional development for the certified staff in 
the district.  The Assistant Superintendent has overall responsibility for Professional 
Development and is also the CEU Manager.   

 

The organizational structure for professional development includes a committee 
composed of Administrators and Curriculum Leaders who develop teaching and learning 
goals to improve student achievement. These goals are proposed to the Board of 
Education through the Superintendent of Schools for approval.  The goals, often modified 
by this approval process, return to the Administrators and Curriculum Leaders Committee 
for implementation.  

Responsibilities of the Administrators and Curriculum Leaders Committee include: 

• evaluating and revising the Comprehensive Professional Development Plan as 
required by state mandate. 

• sharing and discussing the new Professional Development Plan with building 
and/or district staff. 

• planning, implementing, and evaluating activities in response to system-wide 
needs as expressed in the board objectives. 

• allocating budget for professional development programs established by priorities 
based on the system-wide needs as expressed in the board objectives. 

• designing needs assessments that will identify school and district-wide concerns. 

• working with the curriculum committees in the district to plan for professional 
development offerings related to implementation of curriculum, instruction, and 
assessment. 

• providing assistance, direction, and policy information for anyone interested in 
providing professional development in the system. 

• designing a  method for evaluation of professional development efforts both at an 
individual workshop level as well as examining the effectiveness of the 
professional development program as a whole. 

• providing a calendar of professional development events in the district. 
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The following system-wide structures exist so that the teaching and learning goals are 
translated and implemented at each level: 

• Elementary Leadership Team:   
o Elementary Principals, Assistant Principals, K-5 Curriculum Leaders 

• Middle School Administrators and Curriculum Leaders: 

o Middle School Principals, Assistant Principals, 6-8 Curriculum Leaders 

• Staples High School Administrators Group: 
o High School Principal, Assistant Principals, Department Chairs, 9-12 

Curriculum Leaders 

 

Evaluation of the Professional Development Plan 

Activities will focus on improving student achievement and will be aligned to goals and 
objectives set forth at the district level, instructional level, and in PDEP conferences.  The 
process of annual needs assessment and planning activities will be implemented based on 
the organizational structure and processes described in the preceding sections.  
Evaluation data will inform this structure and processes.  Evaluation will take place at a 
number of levels. 

Structure and Processes 

1) Each committee/level within the professional development organizational structure 
will be responsible for evaluating the overall effectiveness of the plan. This 
evaluation will include a review of communications, interpersonal relations, 
representation and efficiency. 

2) The Assistant Superintendent for Curriculum and Professional Development will be 
responsible for synthesizing the data and evaluating the professional development 
structure and processes as a whole in collaboration with the Administrators and 
Curriculum Leaders.  

Content 

3) Each subject area/grade level committee will evaluate the effectiveness of offerings.  
This will be done through immediate feedback evaluations as well as the long-term 
data collected from participants. 

Growth 

4) Although each committee is responsible for evaluating its own work, emphasis will 
also be placed on individuals evaluating their own professional growth as a result of 
the PDEP process. 
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Professional Development Needs Assessment 

In order to identify gaps between existing and desired opportunities for improving 
teaching and learning, three levels of needs assessment are conducted on a yearly basis 
throughout the school system. 

1) Individual Needs – as determined and agreed upon with a supervisor through PDEP   

2) School Level Needs - as identified by the administrators in each building 

3) System- wide Needs - as identified by Administrators and Curriculum Leaders 

 

 Multiple sources of system-wide needs information include:   

• District goals and objectives 

• Student achievement data       

• State and federal mandates 

• Staff perceptions of programs needed to improve teaching and learning  

• Curriculum development and revision schedules     
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                                                                                                  Appendix A-1 
 

Westport Teaching and Learning Standards   
 

Teachers’ knowledge, skill and professional practices are primary factors that affect 
student achievement.  This document is intended to provide descriptive common 
language for educators in Westport articulating the expectations for teachers’ practices 
which promotes student learning.  

Description of Category 
Instruction  

• The teacher displays extensive knowledge of content, curriculum, and pedagogy and 
conveys his/her knowledge effectively so that all students build deep understanding. 

Sample Performance Indicators 
The teacher: 

• plans learning activities which follow a coherent progression grounded in essential 
questions and big ideas and based upon students’ academic and developmental needs. 

• anticipates possible student misconceptions, difficulties, and confusion and plans lesson 
with strategies to address predictable obstacles to understanding. 

• designs learning activities which allow students to practice procedures and thinking skills 
in order to help students build deep understanding. 

• frames the learning so that students know: what they need to know and be able to do 
(mastery objective); what activities they will be involved with that are in direct support of 
the mastery objective (itinerary), and;  how their learning will be assessed (assessment 
criteria). 

• activates students’ current knowledge and integrates new information into the context of 
previously learned knowledge to help students understand the connections between items 
of information.  

• provides lessons that relate to daily life and are relevant to students; links learning to real-
life applications. 

• uses differentiated strategies and assignments which build upon students’ interests and 
skills in order to enable students to effectively demonstrate their understanding. 

• employs cognitively challenging tasks and questioning strategies which elicit higher order 
thinking skills.  

• encourages active participation through student-centered problem-solving. 
• checks for evidence of student understanding during instruction and adjusts the lesson 

accordingly.  
• provides individualized and/or small group support as needed and appropriate. 
• provides opportunities for students to reflect on their learning. 
• helps students make the connection between their effort and their achievement. 
• integrates technology tools and applications appropriately into instruction to build deep 

understanding.  
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Westport Teaching and Learning Standards   
 

 
Students: 

• are aware of and focused upon the mastery objective (what it is they need to know and be 
able to do). 

• access and transfer prior knowledge in order to develop new skills, construct knowledge, 
and/or gain deeper understanding. 

• develop deep understanding by critically thinking including analyzing (i.e., classifying, 
categorizing, comparing/contrasting), synthesizing (i.e., hypothesizing, inferring, 
predicting, creating, imagining), and/or evaluating (i.e., judging, debating, deciding, 
recommending, editorializing). 

• participate in differentiated instructional strategies to access the curriculum and to show 
what they know and are able to do. 

• think flexibly (i.e., take another point of view, change perspectives, generate alternatives, 
consider options). 

• work collaboratively in flexible groups.  
• are purposefully engaged whether working as a full class, in groups, or as individuals. 
• respond to questions posed by the teacher (or by fellow students) and pose questions of 

their own. 
• are purposefully engaged in planned activities that promote reflection. 
• are tenacious as they stick with a task until it is completed to the stated expectation of 

performance (assessment criteria). 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

A-1.2 



                                                                                                  Appendix A-1 
 

Westport Teaching and Learning Standards   
 

 
Description of Category 

Assessment 
• The teacher continually assesses student progress, analyzes the results, and adjusts 

instruction to improve student achievement. 
Sample Performance Indicators 

The teacher: 
• assesses student progress before instruction (pre-assessment; determines what students 

already know and/or are able to do), during instruction (formative assessment; checks for 
understanding), and after instruction (summative assessment) and makes adjustments 
during a lesson and/or between lessons according to student learning needs. 

• develops and communicates appropriate assessment “criteria for success” prior to the 
assignment of student work; uses rubrics, exemplars/anchor papers, and/or models to 
describe the expectations for student performance. 

• uses assessment information to support instructional goals when planning lessons.  
• provides opportunities for students to set learning goals. 
• uses data about student performance and other relevant information from a variety of 

sources and analyzes such data to plan instruction accordingly. 
• differentiates assessments as needed so all students have a way to show what they know 

and are able to do.  
• provides timely feedback to students about the quality of their work and suggests specific 

strategies for improvement. 
• develops, communicates, and uses a clearly defined grading system consistent with 

district/school/department policy and practice; maintains accurate records of student 
performance. 

• communicates effectively with students, families, and colleagues in a timely manner 
regarding student progress. 

•  
 
 
Students: 

• actively participate in assessments and set learning goals based upon assessment 
results/feedback. 

• demonstrate what they have learned through a variety of embedded on-going and 
summative assessments (verbal, written, or performance). 

• show what they know in differentiated ways. 
• analyze their own understanding against “criteria for success” (i.e., rubric) and 

modify/correct their work based upon this analysis.  
• are aware of the grading system within the class and of their on-going progress within the 

grading system. 
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Westport Teaching and Learning Standards   
 

 
Description of Category 

Learning Environment 
• The teacher acts on the belief that every student can learn. The teacher creates and 

facilitates a positive learning environment through effective classroom management and a 
classroom climate conducive for learning.  

Sample Performance Indicators 
The teacher:  

• holds all students to high academic standards and expectations regardless of educational 
background and achievement, racial/ethnic membership, disabilities, gender, or 
socioeconomic background. 

• encourages intellectual risks through the facilitation of dialogue and the delaying of 
judgment. 

• exhibits his/her  interest, enthusiasm, and energy for teaching and learning and promotes 
a positive learning environment where students are motivated to learn. 

• creates and nurtures positive interpersonal relationships (including courtesy, fairness, and 
respect) with and among students. 

• manages the classroom with clear expectations and instructions for behavior, routines, 
and procedures (including those for safety), and uses effective strategies to provide 
momentum for maximum use of instructional time. 

• organizes and arranges materials, equipment, and classroom space to enhance learning 
and to ensure safety. 

 
Students: 

• are actively engaged and participate in class regardless of educational background and 
achievement, racial/ethnic membership, disabilities, gender, or socioeconomic 
background. 

• take responsible intellectual risks to enhance their learning.  
• respond with respect and courtesy to the teacher and to each other. 
• demonstrate familiarity and cooperate accordingly with expectations and instructions for 

behavior, routines, and procedures. 
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Westport Teaching and Learning Standards   
 

 
Description of Category 

 
Professional Development  

• The teacher is committed to his or her continuing professional growth and contributes to 
the continuous improvement of the school, district, and profession. 

 
Sample Performance Indicators 

The teacher: 
• participates in the PDEP goal-setting process—collaboratively working with his/her 

administrator(s) to select a goal which focuses on the improvement of student 
learning.*/**  

• implements strategies to support student achievement associated with the PDEP goal.*/** 
• analyzes the success of efforts undertaken during the PDEP goal process in terms of the 

impact on student achievement.*/** 
• continuously reflects upon his/her practice in relation to the impact on student learning 

and utilizes feedback from sources including colleagues, administrators, and students to 
improve professional practice. 

• engages in ongoing collaboration with colleagues to improve both his or her practice and 
the practice of colleagues as part of a professional learning community. Examples of 
collaborative activities include (but are not limited to): analyzing student work, 
developing common assessments, reading professional literature, participating in peer 
observations and/or classroom walkthroughs, etc… 

• pursues opportunities to increase subject matter knowledge and pedagogical skill as well 
as contributing to the profession through ongoing professional development. Examples of 
professional growth activities include (but are not limited to): 

 reviewing current research and using it as a foundation for planning instructional 
content and delivery. 

 interacting with colleagues to discuss and reflect upon a specific aspect of 
teaching and learning, including participating in a peer-reflective conversation of 
a lesson. 

 participating in a study group on a topic that is central to the craft of teaching and 
has the potential to improve the achievement of students. 

 leading or facilitating a workshop or course. 
 participating in curriculum reviews. 
 participating in workshops, conferences, graduate courses, and/or activities 

sponsored by professional organizations. 
 

 
*Non-tenured teachers in their first year will have a goal focused on the demonstration of effective teaching as 
described in the Westport Teaching and Learning Standards. Non-tenured teachers in their second year who are 
required to complete a BEST portfolio will have this as the focus of their goal. Non-tenured teachers move into student 
achievement goal-setting in their third year.  
 
**Non-tenured teachers with previous CT tenure and/or a CT Provisional or Professional Certificate will have their 
first two years focused on the demonstration of effective teaching as described in the Westport Teaching and Learning 
Standards and will move into student achievement goal-setting in their third year. 
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Westport Teaching and Learning Standards   
 

 
Description of Category 

Professionalism  
• Teachers contribute to the betterment of the learning community by demonstrating a high 

degree of collegiality, respect, and personal responsibility. 
 

Sample Performance Indicators 
The teacher: 

• participates collegially with administrators and colleagues to identify and implement 
strategies for continuous improvement which support the mission and vision of the 
school/district. 

• participates and/or takes a leadership role in professional development activities and 
committees. 

• engages in dialogue, problem-solving, planning, and/or curricular design with other 
members of the learning community. 

• serves as a mentor (formal or informal) to others. 
• represents himself or herself and the school/district professionally when working with 

students, parents, and other members of the community. 
• interacts in a respectful manner with all members of the learning community. 
• maintains classroom policies that are consistent with school/district policies. 
• sponsors and/or supports student extracurricular and/or co-curricular activities such as 

clubs, teams, cultural productions, etc. 
• participates in required meetings (such as staff, team, committee, and department) and 

parent conferences. 
• performs required school duties (cafeteria/recess duty, hall monitoring, bus monitoring, 

chaperoning, etc.). 
• meets professional obligations in a timely fashion (i.e., submits paperwork/reports, 

progress reports/grades, etc.). 
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Westport Public Schools 
Professional Development & Evaluation Plan   

 
Non-Tenured Teacher Summative Evaluation Form 

(For Non-Tenured Teachers in Years 1 & 2) 
 
Teacher: Supervisor: 
School:  Assignment: 
Observation Date(s):  
 
Code:     M:  Meeting Standard          P:  Progress Toward Meeting Standard        N:  Not Meeting Standard 
 
I.  Instruction:   

• The teacher displays extensive knowledge of content, curriculum, and pedagogy and 
conveys his/her knowledge effectively so that all students build deep understanding. 

The teacher: M P N 
plans learning activities which follow a coherent progression grounded in essential questions and big 
ideas and based upon students’ academic and developmental needs. 

   
anticipates possible student misconceptions, difficulties, and confusion and plans lesson with 
strategies to address predictable obstacles to understanding. 

   
designs learning activities allow students with the opportunity to practice procedures and thinking 
skills in order to help students build deep understanding. 

   
frames the learning so that students know: what they need to know and be able to do (mastery 
objective); what activities they will be involved with that are in direct support of the mastery 
objective (itinerary), and;  how their learning will be assessed (assessment criteria). 

   

activates students’ current knowledge and integrates new information into the context of previously 
learned knowledge to help students understand the connections between items of information.  

   
provides lessons that relate to daily life and are relevant to students; links learning to real-life 
applications.  

   
uses differentiated strategies and assignments which build upon students’ interests and skills in order 
to enable students to effectively demonstrate their understanding. 

   
employs cognitively challenging tasks and questioning strategies which elicit higher order thinking 
skills.  

   
encourages active participation through student-centered problem-solving.    
checks for evidence of student understanding during instruction and adjusts the lesson accordingly.     
provides individualized and/or small group support as needed and appropriate.    
provides opportunities for students to reflect upon their learning.    
helps students make the connection between their effort and their achievement.    
integrates technology tools and applications appropriately into instruction to build deep 
understanding. 
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Westport Public Schools 
Professional Development & Evaluation Plan   

 
Non-Tenured Teacher Summative Evaluation Form 

(For Non-Tenured Teachers in Years 1 & 2) 
 
Code:     M:  Meeting Standard          P:  Progress Toward Meeting Standard        N:  Not Meeting Standard 
 
II.  Assessment   

• The teacher continually assesses student progress, analyzes the results, and adjusts instruction  
   to improve student achievement 

The teacher: M P N 
assesses student progress before instruction (pre-assessment; determines what students already know 
and/or are able to do), during instruction (formative assessment; checks for understanding), and after 
instruction (summative assessment) and makes adjustments during a lesson and/or between lessons 
according to student learning needs.  

   

develops and communicates appropriate assessment “criteria for success” prior to the assignment of 
student work; uses rubrics, exemplars/anchor papers, and/or models to describe the expectations for 
student performance. 

   

uses assessment information to support instructional goals when planning lessons.    
provides opportunities for students to set learning goals.    
uses data about student performance and other relevant information from a variety of sources and 
analyzes such data to plan instruction accordingly. 

   

differentiates assessments as needed so all students have a way to show what they know and are able 
to do. 

   

provides timely feedback to students about the quality of their work and suggests specific strategies 
for improvement. 

   

develops, communicates, and uses a clearly defined grading system consistent with 
district/school/department policy and practice; maintains accurate records of student performance. 

   

communicates effectively with students, families, and colleagues in a timely manner regarding 
student progress. 

   

 
        
III.  Learning Environment 

• The teacher acts on the belief that every student can learn. The teacher creates and 
facilitates a positive learning environment through effective classroom management and 
a classroom climate conducive for learning. 

The teacher: M P N 
holds all students to high academic standards and expectations regardless of educational background 
and achievement, racial/ethnic membership, disabilities, gender, or socioeconomic background. 

   

encourages intellectual risks through the facilitation of dialogue and the delaying of judgment.    
exhibits his/her interest, enthusiasm, and energy for teaching and learning and promotes a positive 
learning environment where students are motivated to learn. 

   

creates and nurtures positive interpersonal relationships (including courtesy, fairness, and respect) 
with and among students. 

   

manages the classroom with clear expectations and instructions for behavior, routines, and 
procedures (including those for safety), and uses effective strategies to provide momentum for 
maximum use of instructional time. 

   

organizes and arranges materials, equipment, and classroom space to enhance learning and to ensure 
safety. 
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Westport Public Schools 
Professional Development & Evaluation Plan   

 
Non-Tenured Teacher Summative Evaluation Form 

(For Non-Tenured Teachers in Years 1 & 2) 
 
Code:     M:  Meeting Standard          P:  Progress Toward Meeting Standard        N:  Not Meeting Standard 
 
IV.  Professional Development  

• The teacher is committed to his or her continuing professional growth and contributes to the 
   continuous improvement of the school, district, and profession. 

The teacher: M P N 
participates in the PDEP goal-setting process—collaboratively working with his/her administrator(s) 
to select a goal which focuses on the improvement of student learning.*/**  

   

implements strategies to support student achievement associated with the PDEP goal.*/**    
analyzes the success of efforts undertaken during the PDEP goal process in terms of the impact on 
student achievement.*/** 

   

continuously reflects upon his/her practice in relation to the impact on student learning and utilizes 
feedback from sources including colleagues, administrators, and students to improve professional 
practice. 

   

engages in ongoing collaboration with colleagues to improve both his or her practice and the practice 
of colleagues as part of a professional learning community. 

   

pursues opportunities to increase subject matter knowledge and pedagogical skill as well as 
contributing to the profession through ongoing professional development.  

   

*Non-tenured teachers in their first year will have a goal focused on the demonstration of effective teaching as described in the Westport Teaching and Learning Standards. 
Non-tenured teachers in their second year who are required to complete a BEST portfolio will have this as the focus of their goal. Non-tenured teachers move into student 
achievement goal-setting in their third year.  
 
**Non-tenured teachers with previous CT tenure and/or a CT Provisional or Professional Certificate will have their first two years focused on the demonstration of effective 
teaching as described in the Westport Teaching and Learning Standards and will move into student achievement goal-setting in their third year. 

 
V.  Professionalism  

• Teachers contribute to the betterment of the learning community by demonstrating a high 
degree of collegiality, respect, and personal responsibility. 

The teacher: M P N 
participates collegially with administrators and colleagues to identify and implement strategies for 
continuous improvement which support the mission and vision of the school/district. 

   

participates and/or takes a leadership role in professional development activities and committees.    
engages in dialogue, problem-solving, planning, and/or curricular design with other members of the 
learning community. 

   

serves as a mentor (formal or informal) to others.    
represents himself or herself and the school/district professionally when working with students, 
parents, and other members of the community. 

   

interacts in a respectful manner with all members of the learning community.    
maintains classroom policies that are consistent with school/district policies.    
sponsors and/or supports student extracurricular and/or co-curricular activities such as clubs, teams, 
cultural productions, etc. 

   

participates in required meetings (such as staff, team, committee, and department) and parent 
conferences. 

   

performs required school duties (cafeteria/recess duty, hall monitoring, bus monitoring, chaperoning, 
etc.). 

   

meets professional obligations in a timely fashion (i.e., submits paperwork/reports, progress 
reports/grades, etc.). 
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Westport Public Schools 
Professional Development & Evaluation Plan   

 
Non-Tenured Teacher Summative Evaluation Form 

(For Non-Tenured Teachers in Years 1 & 2) 
 
 
 
 
Commendations: 
 
 
 
 
 
 
Recommendations: 
 
 
 
 
 
 
Statement of Re-Employment: 
 
_________________________ is recommended for re-employment for the 20__ - 20__ school year. 
 
_________________________ is not recommended for re-employment for the 20__ - 20__ school year. 
 
 
 
 
 
 
 
 
 
 
________________________________________________________________________________________ 
Teacher’s Signature                Date                                             Supervisor’s Signature              Date  
 
 
________________________________________________________________________________________ 
                                                                                                     Principal’s Signature                 Date 
 
 
Teacher’s signature indicates that he/she has read this document.  It does not indicate agreement or disagreement 
with its content. 
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Westport Teaching and Learning Standards for Library Media Specialists 

  

 
Library media specialists’ knowledge, skill and professional practices are primary factors that affect student 
achievement. This document is intended to provide descriptive common language for educators in Westport 
articulating the expectations for library media specialists’ practices, which promote student learning. 
 

Description of Category 
Instruction 

• The library media specialist displays extensive knowledge of the ITL curriculum in relation to other 
curriculum areas and conveys his/her knowledge in an effective manner so that all students and staff 
are effective users of ideas and information. 

 
Sample Performance Indicators 

The library media specialist: 
• plans learning activities which follow a coherent progression grounded in essential questions and big 

ideas, and based upon students’ academic and developmental needs. 
• anticipates possible student misconceptions, difficulties, and confusion and plans lesson with strategies to 

address predictable obstacles to understanding. 
• designs learning activities which afford students with the opportunity to practice requisite 

procedures/skills in order to help students build deep understanding. 
• frames the learning so that students know what they need to know and be able to do (mastery objective), 

and; what activities they will be involved with that are in direct support of the mastery objective 
(itinerary), and;  how their learning will be assessed (assessment criteria). 

• activates students’ current knowledge and integrates new information into the context of previously 
learned knowledge to help students understand the connections between items of information.  

• provides lessons that relate to daily life and are relevant to students; links learning to real-life applications. 
• uses differentiated strategies and assignments which build upon students’ interests and skills, and enable 

students to effectively demonstrate their knowledge and skill. 
• employs cognitively challenging tasks and questioning strategies which elicit higher order thinking skills.  
• encourages active participation through student-centered problem-solving. 
• checks for evidence of student understanding during instruction and adjusts lesson plan accordingly.  
• provides individualized and/or small group support as needed and appropriate. 
• integrates a variety of technological tools and applications into instructional design and implementation. 
• instructs students and staff in the use of inquiry and information problem solving strategies. 
• designs and implements learning activities with classroom teachers which afford students the 

opportunity to learn and/or practice requisite ITL procedures/skills in order to help students build 
deep understanding. 

• displays extensive and current content knowledge about children’s and young adult literature, 
fiction and nonfiction resources, and information and technology literacy. 

• uses knowledge of literature to select and recommend a wide range of resources for student 
reading. 

• promotes reading through reading motivation and reading guidance. 
• provides orientation programs for all students and staff concerning the library media facility, 

resources, and services. 
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Westport Teaching and Learning Standards for Library Media Specialists 

  

 
 
Students: 

• locate and access print and digital resources with confidence. 
• reflect on the use of an information problem solving process. 
• independently select reading materials. 
• use information in an ethical and responsible way and cite all sources. 
• employ search strategies to navigate electronic resources. 
• are aware of and focused upon the mastery objective (what it is they need to know and be able to do). 
• access and transfer prior knowledge in order to develop new skills, construct knowledge, and/or gain 

deeper understanding 
• develop deep understanding by critically thinking including analyzing (i.e., classifying, categorizing, 

comparing/contrasting), synthesizing (i.e., hypothesizing, inferring, predicting, creating, imagining), 
and/or evaluating (i.e., judging, debating, deciding, recommending, editorializing).  

• participate in differentiated instructional strategies to access the curriculum and to show what they 
know. 

• think flexibly or from another point of view; change perspectives, generate alternatives, and/or 
consider options. 

• work collaboratively in flexible groups.  
• are purposefully engaged at all times whether working as a full class, in groups, or as individuals. 
• respond to questions posed by the teacher (or by fellow students) and pose questions of their own. 
• are tenacious-they stick with a task until it is completed with mastery in accordance with the stated 

expectation of performance (assessment criteria). 
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Westport Teaching and Learning Standards for Library Media Specialists 

  

 
Description of Category 

Assessment 
• The library media specialist works with the classroom teacher to continually assess student progress, 

analyze the results, and adjust instruction to improve student achievement. The LMS supports the 
classroom teacher in assessment, and although s/he does not give library media grades on the report card, 
s/he may plan with the classroom teacher to provide teachers with student library media performance data 
at the end of a class or unit.                 

Sample Performance Indicators 
In collaboration with the classroom teacher, the library media specialist: 

• gathers data about student performance and other relevant information from a variety of sources (i.e., 
records review, previous teachers, guidance counselors/pupil personnel staff) and analyzes such data to 
plan instruction accordingly. 

• uses assessment information to support instructional goals when planning lessons.  
• develops and communicates appropriate assessment criteria for success prior to the assignment of student 

work; uses rubrics, exemplars/anchor papers and models to describe the expectations for student 
performance. 

• assesses student progress before instruction (pre-assessment; determines what students already know 
and/or can do), during instruction (formative assessment; checks for understanding), and after instruction 
(summative assessment) and makes adjustments during a lesson and/or between lessons according to 
student learning needs. 

• differentiates assessments as needed so all students have a way to show what they know.  
• provides timely feedback to students about the quality of their work and suggests specific strategies for 

improvement. 
• develops and uses a clearly defined grading system consistent with school/district policy and practice; 

maintains accurate records of student performance. 
• communicates with students, families, and colleagues regarding student progress. 

provides longitudinal perspective of students’ ITL skills (K-5; 6-8; 9-12) to teachers during 
collaborative planning. 
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Westport Teaching and Learning Standards for Library Media Specialists 

  

 
Description of Category 

Learning Environment 
• The library media specialist acts on the belief that every student can learn. The library media 

specialist creates and facilitates a positive learning environment through effective management 
and the creation of a climate conducive to learning. 

Sample Performance Indicators 
The library media specialist: 

• holds all students to high academic standards and expectations, regardless of differences such as prior 
educational background and achievement, racial/ethnic membership, disabilities, gender, or socioeconomic 
background. 

• exhibits his/her  interest, enthusiasm, and energy for teaching and learning and promotes a positive 
learning environment where students are motivated to learn. 

• creates and nurtures positive interpersonal relationships (including courtesy, fairness, trust, and respect) 
with and among students. 

• manages the classroom with clear expectations and instructions for behavior, routines, and procedures 
(including those for safety) and uses effective strategies to provide momentum for maximum use of 
instructional time. 

• organizes and arranges materials, equipment, and displays to enhance learning, support the school-wide 
curriculum, and build community. 

 
Students (and staff): 

• are actively engaged and participate in class, regardless of prior educational background and achievement, 
racial/ethnic membership, disabilities, gender, or socioeconomic background. 

• take responsible intellectual risks to enhance their learning by asking questions and sharing thoughts and 
ideas.  

• respond respectfully to the teacher and to each other. 
• demonstrate familiarity and cooperate accordingly with expectations and instructions for behavior, 

routines, and procedures. 
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Westport Teaching and Learning Standards for Library Media Specialists 

  

 
Description of Category 

Program Coordination 
• The library media specialist displays the ability to manage the library media center’s resources, 

programs, services, and staff in order to meet the stated educational goals of the school and district. 
 

Sample Performance Indicators 
The library media specialist: 

• plans, executes and evaluates the library media program which aligns with school district 
goals. 

• manages the library media center budget. 
• stays abreast of current resources by reading a variety of review sources. 
• develops procedures and organizational plans for the library media center and program. 
• manages the electronic circulation system and online catalog. 
• articulates intellectual freedom issues and manages challenges. 
• advocates for and promotes the library media program. 
• provides staff development opportunities that support and enhance the ITL curriculum. 
• manages support staff and volunteers to maximize the impact of the library media program 

and services. 
 

Students (and staff): 
• use a wide variety of current print and digital resources. 
• access a rich range of resources in the library media collection that support an ever changing 

curriculum and personal interests. 
• locate resources on the online catalog and databases at school and remotely. 
• understand and can articulate the various programs and services of the library media center. 
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Westport Teaching and Learning Standards for Library Media Specialists 

  

Description of Category 
Professional Development 

• The library media specialist is committed to his or her professional growth and contributes to 
the continuous improvement of the school, district, and profession. 

 
Sample Performance Indicators 

The library media specialist: 
• participates in the PDEP goal-setting process—collaboratively working with his/her administrator(s) to 

select a goal which focuses on the improvement of student learning.*/**  
• implements strategies to support student achievement associated with the PDEP goal.*/** 
• analyzes the success of efforts undertaken during the PDEP goal process in terms of the impact on student 

achievement.*/** 
• continuously reflects upon his/her practice in relation to the impact on student learning and utilizes 

feedback from sources including colleagues, administrators, and students to continuously improve 
professional practice. 

• engages in ongoing collaboration with colleagues (including looking at student work together) to improve 
both the teacher’s practice and the practice of colleagues as part of a professional learning community. 

• pursues opportunities to increase subject matter knowledge and pedagogical skill as well as contributing to 
the profession through ongoing professional development. Examples of professional growth activities 
include (but are not limited to): 

 reviewing current research and using it as a foundation for planning instructional content and 
delivery. 

 interacting with colleagues to discuss reflect upon a specific aspect of teaching and learning, 
including participating in a peer-reflective conversation of a videotaped lesson. 

 participating in a study group on a topic that is central to the craft of teaching and has the potential 
to improve the achievement of students. 

 leading or facilitating a workshop or course. 
 participating in curriculum reviews. 
 participating in workshops, conferences, and/or activities sponsored by professional organizations. 

 
*Non-tenured teachers in their first year will have a goal focused on the demonstration of effective teaching. Non-tenured teachers in their second 
year who are required to complete a BEST portfolio will have this as the focus of their goal. Non-tenured teachers move into student achievement 
goal-setting in the third year.  
 
**Non-tenured teachers with previous CT tenure and/or hold a CT Provisional or Professional Certificate will have their first two years focused on 
the demonstration of effective teaching and will move into student achievement goal-setting in the third year. 
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Westport Teaching and Learning Standards for Library Media Specialists 

  

Description of Category 
Professionalism  

• Teachers exhibit a high degree of professionalism when working with all members of the school 
community. 

 
Sample Performance Indicators 

The library media specialist: 
• participates collegially with administrators and colleagues to support identifying and implementing 

strategies for school improvement which support the mission and vision of the school/district. 
• participates and/or takes a leadership role in professional development activities and committees. 
• engages in dialogue, problem-solving, planning, and/or curricular improvement with other teachers in the 

same grade level or subject within the school or across the district. 
• serves as a mentor (formal or informal) to others. 
• represents himself or herself and the school/district professionally when working with students, parents, 

and other members of the community. 
• interacts in a respectful manner with all members of the school community. 
• maintains classroom standards and policies that are consistent with school-wide policies. 
• sponsors and/or supports student extracurricular and/or co-curricular activities such as clubs, teams, 

cultural productions, etc. 
• participates in required meetings (such as staff, team, committee, and department) and parent conferences. 
• performs required school duties (cafeteria/recess duty, hall monitoring, bus monitoring, chaperoning, etc.). 
• meets professional obligations in a timely fashion (i.e., submits paperwork/reports, progress 

reports/grades, etc.). 
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Westport Public Schools 

Professional Development & Evaluation Plan   
 

Non-Tenured Library Media Specialists Summative Evaluation Form 
(For Non-Tenured LMS in Years 1 & 2) 

 
Teacher: Supervisor: 
School:  Assignment: 
Observation Date(s): Conference Dates(s): 
 
Code:     M:  Meeting Standard          P:  Progress Toward Meeting Standard        N:  Not Meeting Standard 
 
I.  Instruction:   

• The library media specialist displays extensive knowledge of the ITL curriculum in 
relation to other curriculum areas and conveys his/her knowledge in an effective 
manner so that all students and staff are effective users of ideas and information. 

The library media specialist: M P N 
•  plans learning activities which follow a coherent progression grounded in essential question  
    and big ideas, and based upon students’ academic and developmental needs. 

   

•  anticipates possible student misconceptions, difficulties, and confusion and plans lesson with  
     strategies to address predictable obstacles to understanding. 

   

•   designs learning activities which afford students with the opportunity to practice requisite  
     procedures/skills in order to help students build deep understanding. 

   

•   frames the learning so that students know what they need to know and be able to do (mastery  
     objective), and; what activities they will be involved with that are in direct support of the  
     mastery objective (itinerary), and;  how their learning will be assessed (assessment criteria). 

   

•   activates students’ current knowledge and integrates new information into the context of  
      previously learned knowledge to help students understand the connections between items of  
      information.  

   

•    provides lessons that relate to daily life and are relevant to students; links learning to real-
life applications. 

   

• uses differentiated strategies and assignments which build upon students’ interests and skills, 
and enable students to effectively demonstrate their knowledge and skill. 

   

•    employs cognitively challenging tasks and questioning strategies which elicit higher order 
thinking skills.  

   

•    encourages active participation through student-centered problem-solving.    
•    checks for evidence of student understanding during instruction and adjusts lesson plan 

accordingly.  
   

•    provides individualized and/or small group support as needed and appropriate.    
•    integrates a variety of technological tools and applications into instructional design and 

implementation 
   

•    instructs students and staff in the use of inquiry and information problem solving strategies.    
•   designs and implements learning activities with classroom teachers which afford students the 

opportunity to learn and/or practice requisite ITL procedures/skills in order to help students 
build deep understanding. 

   

•   displays extensive and current content knowledge about children’s and young adult literature, 
fiction and nonfiction resources, and information and technology literacy. 

   

 
 
 

B-2.1



                                                                                                                                                            Appendix B-2              
Westport Public Schools 

Professional Development & Evaluation Plan   
 

Non-Tenured Library Media Specialists Summative Evaluation Form 
(For Non-Tenured LMS in Years 1 & 2) 

 
Code:     M:  Meeting Standard          P:  Progress Toward Meeting Standard        N:  Not Meeting Standard 
 

•   uses knowledge of literature to select and recommend a wide range of resources for 
     student reading. 

   

•   promotes reading through reading motivation and reading guidance.    
•   provides orientation programs for all students and staff concerning the library media 
     facility, resources, and services. 

   

 
 
 
II.  Assessment 

• The library media specialist works with the classroom teacher to continually assess 
student progress, analyze the results, and adjust instruction to improve student 
achievement. The LMS supports the classroom teacher in assessment, and although s/he 
does not give library media grades on the report card, s/he may plan with the classroom 
teacher to provide teachers with student library media performance data at the end of a 
class or unit. 

 
In collaboration with the classroom teacher, the library media specialist: M P N 

• gathers data about student performance and other relevant information from a variety of    
sources (i.e., records review, previous teachers, guidance counselors/pupil personnel          
staff) and analyzes such data to plan instruction accordingly. 

   

•   uses assessment information to support instructional goals when planning lessons.    
•   develops and communicates appropriate assessment criteria for success prior to the 

assignment of student work; uses rubrics, exemplars/anchor papers and models to describe 
the expectations for student performance. 

   

•    assesses student progress before instruction (pre-assessment; determines what students 
already know and/or can do), during instruction (formative assessment; checks for 
understanding), and after instruction (summative assessment) and makes adjustments during 
a lesson and/or between lessons according to student learning needs. 

   

•    differentiates assessments as needed so all students have a way to show what they know.      
•    provides timely feedback to students about the quality of their work and suggests specific 

strategies for improvement. 
   

•    develops and uses a clearly defined grading system consistent with school/district policy and 
practice; maintains accurate records of student performance. 

   

• communicates with students, families, and colleagues regarding student progress. 
      provides longitudinal perspective of students’ ITL skills (K-5; 6-8; 9-12) to teachers  
     during collaborative planning. 
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Westport Public Schools 

Professional Development & Evaluation Plan   
 

Non-Tenured Library Media Specialists Summative Evaluation Form 
(For Non-Tenured LMS in Years 1 & 2) 

 
 
Code:     M:  Meeting Standard          P:  Progress Toward Meeting Standard        N:  Not Meeting Standard 
 
III.  Learning Environment 

• The library media specialist acts on the belief that every student can learn. 
The library media specialist creates and facilitates a positive learning 
environment through effective management and the creation of a climate 
conducive to learning. 

The library media specialist: M P N 
• he/she acts on the belief that every student can learn. All students are held to high 

academic standards and expectations, regardless of differences such as prior educational 
background and achievement, racial/ethnic membership, disabilities, gender, or 
socioeconomic background. 

   

• exhibits his/her interest, enthusiasm, and energy for teaching and learning and promotes 
a positive learning environment where students are motivated to learn. 

   

• creates and nurtures positive interpersonal relationships (including courtesy, fairness, 
trust, and respect) with and among students. 

   

• manages the classroom with clear expectations and instructions for behavior, routines, 
and procedures (including those for safety) and uses effective strategies to provide 
momentum for maximum use of instructional time. 

   

• organizes and arranges materials, equipment and displays to enhance learning, support 
the school-wide curriculum, and build community. 
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Westport Public Schools 

Professional Development & Evaluation Plan   
 

Non-Tenured Library Media Specialists Summative Evaluation Form 
(For Non-Tenured LMS in Years 1 & 2) 

 
 
Code:     M:  Meeting Standard          P:  Progress Toward Meeting Standard        N:  Not Meeting Standard 
 

Description of Category 
IV.  Program Coordination 

• The library media specialist displays the ability to manage the library media center’s 
resources, programs, services, and staff in order to meet the stated educational goals of 
the school and district. 

 
The library media specialist: M P N 

• plans, executes and evaluates the library media program which aligns with school 
district goals. 

   

• manages the library media center budget.    
• stays abreast of current resources by reading a variety of review sources.    
• develops procedures and organizational plans for the library media center and program    
• manages the electronic circulation system and online catalog.    
• articulates intellectual freedom issues and manages challenges.    
• advocates for and promotes the library media program.    
• provides staff development opportunities that support and enhance the ITL curriculum.    
• manages support staff and volunteers to maximize the impact of the library media 

program and services. 
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Westport Public Schools 

Professional Development & Evaluation Plan   
 

Non-Tenured Library Media Specialists Summative Evaluation Form 
(For Non-Tenured LMS in Years 1 & 2) 

Code:     M:  Meeting Standard          P:  Progress Toward Meeting Standard        N:  Not Meeting Standard 
 

Description of Category 
V.  Professional Development 

• The library media specialist is committed to his or her professional growth and 
contributes to the continuous improvement of the school, district, and profession. 

 
The library media specialist: M P N 

• participates in the PDEP goal-setting process—collaboratively working with his/her 
administrator(s) to select a goal which focuses on the improvement of student 
learning.*/**  

   

• implements strategies to support student achievement associated with the PDEP 
goal.*/** 

   

• analyzes the success of efforts undertaken during the PDEP goal process in terms of the 
impact on student achievement.*/** 

   

• continuously reflects upon his/her practice in relation to the impact on student learning 
and utilizes feedback from sources including colleagues, administrators, and students to 
continuously improve professional practice. 

   

• engages in ongoing collaboration with colleagues (including looking at student work 
together) to improve both the teacher’s practice and the practice of colleagues as part of 
a professional learning community. 

   

• pursues opportunities to increase subject matter knowledge and pedagogical skill as well 
as contributing to the profession through ongoing professional development.  

   
*Non-tenured library media specialists in their first year will have a goal focused on the demonstration of effective teaching as described in the Westport Teaching and 
Learning Standards. Non-tenured teachers in their second year who are required to complete a BEST portfolio will have this as the focus of their goal. Non-tenured teachers 
move into student achievement goal-setting in their third year.  
 
**Non-tenured library media specialists with previous CT tenure and/or a CT Provisional or Professional Certificate will have their first two years focused on the 
demonstration of effective teaching as described in the Westport Teaching and Learning Standards and will move into student achievement goal-setting in their third year. 
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Professional Development & Evaluation Plan   
 

Non-Tenured Library Media Specialists Summative Evaluation Form 
(For Non-Tenured LMS in Years 1 & 2) 

 
VI.  Professionalism  

• The library media specialist exhibits a high degree of professionalism when working with all 
members of the school community. 

 
The library media specialist: M P N 

• participates collegially with administrators and colleagues to support identifying and 
implementing strategies for school improvement which support the mission and vision of the 
school/district. 

 

   

• participates and/or takes a leadership role in professional development activities and 
committees. 

 

   

• engages in dialogue, problem-solving, planning, and/or curricular improvement with other 
teachers in the same grade level or subject within the school or across the district. 

 

   

• serves as a mentor (formal or informal) to others. 
 

   

• represents himself or herself and the school/district professionally when working with 
students, parents, and other members of the community. 

 

   

• interacts in a respectful manner with all members of the school community. 
 

   

• maintains classroom standards and policies that are consistent with school-wide policies. 
 

   

• sponsors and/or supports student extracurricular and/or co-curricular activities such as clubs, 
teams, cultural productions, etc. 

 

   

• participates in required meetings (such as staff, team, committee, and department) and 
parent conferences. 

 

   

• performs required school duties (cafeteria/recess duty, hall monitoring, bus monitoring, 
chaperoning, etc.). 

 

   

• meets professional obligations in a timely fashion (i.e., submits paperwork/reports, progress 
reports/grades, etc.). 
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Non-Tenured Library Media Specialists Summative Evaluation Form 
(For Non-Tenured LMS in Years 1 & 2) 

 
 
 
 
 
 
Recommendations: 
 
 
 
 
 
 
Statement of Re-Employment: 
 
_________________________ is recommended for re-employment for the 20__ - 20__ school year. 
 
_________________________ is not recommended for re-employment for the 20__ - 20__ school year. 
 
 
 
 
 
 
 
 
 
 
Teacher’s Signature                Date                                             Supervisor’s Signature              Date  
 
 
 
                                                                                                    Principal’s Signature                  Date  
 
 
Teacher’s signature indicates that he/she has read this document.  It does not indicate agreement or disagreement 
with its content. 
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Westport School Counselor Standards    

                                                                                                                           
School counselors’ knowledge, clinical skills and professional practices are primary 
factors that affect student achievement and social-emotional development.  This 
document is intended to provide descriptive common language for school counselors in 
Westport articulating the expectations for school counselors’ inputs which promote 
student learning and social-emotional development.  
 

Description of Category 
Counseling 

• The counselor is committed to students and learning as demonstrated by utilizing 
counseling theories and techniques and their application to student learning and 
social-emotional development 

Sample Performance Indicators 
The school counselor: 

• assists students in developing decision-making skills. 
• demonstrates knowledge of family development and family life. 
• makes appropriate student referrals for counseling. 
• demonstrates the ability to provide individual counseling to target populations. 
• demonstrates the ability to initiate counseling relationships with students. 
• demonstrates skill and sensitivity in terminating counseling relationships. 
• displays respect for the rights and unique characteristics of students. 
• counsels students in their adjustment to a new school. 
• creates a counseling environment which fosters feelings of acceptance and empathy. 
• demonstrates sensitivity to multicultural and multiethnic issues in counseling. 
• modifies one's own professional behavior in response to constructive criticism. 
• facilitates group counseling effectively. 
• provides information and guidance in selecting schools and colleges (middle 
   and high school). 
• writes effective college recommendations for students. 
• assists students in making schedule adjustments due to conflicts in scheduling  
   (middle and high school). 
• provides a systematic approach to individual students of postsecondary planning  
   using academic and career information (middle and high school). 
• manages resources for researching opportunities as scholarships, military,  
   internships, and other post secondary options. 
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Westport School Counselor Standards    

                                                                                                                           
 

Description of Category 
Consulting 

• Counselor shows knowledge of community and school resources and shares this 
information with students, parents, staff, and community members. 

Sample Performance Indicators 
The school counselor: 

• shows knowledge of community and school resources and shares this information with 
students, parents, staff, and community. 

• provides school expertise for community agencies. 
• provides counseling  perspective and relevant information to other school departments. 
• assists instructional personnel in relating subject matter to career development. 
• shares general information related to family development and family life to school 

departments. 
• participates in the special education and ADA, Section 504 planning process where 

counselor input is required. 
• shares background pertinent to student performance with appropriate parties for program 

planning. 
• shares information pertinent to available community resources. 
• provides a counseling perspective in the development of school initiatives. 
• employs mediation skills with the school population. 
• contributes expertise to the development and implementation of district wide policies and 

procedures. 
• plans and delivers parent programs for postsecondary options, transition to new school 

levels, and for assisting with child development. 
• interprets tests and career interest inventory information to target populations in order to 

assist with program planning. 
• provides information on the selection of post secondary training (high school). 
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Description of Category 
Coordinating 

• Counselor coordinates and implements counseling programs in the school and 
serves as liaison with students, parents, teachers, and system support personnel.  

Sample Performance Indicators 
The school counselor: 

• coordinates and implements counseling programs in the school and serves as liaison with 
students, parents, teachers, and system support personnel. 

• coordinates the services and activities of the school counseling program. 
• coordinates community resources related to the services and activities of the school 

counseling program. 
• develops cooperative working relationships between the school and community agencies. 
• coordinates school resources to ensure the provision of school counseling information to 

target populations. 
• initiates communication between the school counseling department and home. 
• facilitates the provision of career and vocational information to all students. 
• collaborates with members of the instructional staff to maximize the academic experience 

for students. 
• serves as liaison among students, parents, teachers, and system support personnel. 
• coordinates programs for students and parents to assist in post secondary planning. 
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Description of Category 
Managing the Curriculum  

• Counselor demonstrates knowledge of school counseling topics and implements a 
developmentally appropriate school counseling curriculum. 

Sample Performance Indicators 
The school counselor: 

• demonstrates knowledge of school counseling topics and implements a developmentally 
appropriate school counseling curriculum.    

• designs, evaluates, and revises a planned sequential and developmentally appropriate 
school counseling curriculum. 

• addresses goals and objectives in units of instruction. 
• employs a variety of strategies to achieve instructional objectives in the delivery of the 

curriculum. 
• promotes a positive learning environment. 
• facilitates the instructional process by using school and community resources. 
• modifies teaching methods using a variety of evaluation techniques. 
• designs procedures to measure student outcomes. 
• collaborates with classroom teacher(s) in the delivery of the school counseling 

curriculum. 
 
 
 

Description of Category 
Individual Planning 

• Counselor provides a systematic approach to individual planning for transition to 
various school levels. 

Sample Performance Indicators 
The school counselor: 

• provides a systematic approach to individual planning for transition to various school 
levels. 

• provides a systematic approach to individual planning of postsecondary planning using 
academic and career information (middle and high school). 
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Westport School Counselor Standards    

                                                                                                                           
 
 

Description of Category 
Managing 

• Counselor manages resources for the implementation of the school counseling 
program and articulates the program to students, staff, and parents. 

Sample Performance Indicators 
The school counselor: 
• manages resources for the implementation of the school counseling program and articulates 

the program to students, staff, and parents. 
• manages time, space, materials and equipment for the provision of the school counseling 

program. 
• uses technology to improve the delivery of the program. 
• implements and evaluates a developmental school counseling program. 
• organizes the public relations program of the school counseling program. 
• conducts evaluations of the school counseling program and interprets the results to the school 

and community. 
• uses evaluations to modify the school counseling program. 
• plans, implements, maintains and evaluates the systems necessary for the support and 

maintenance of the school counseling program. 
• uses applied research to modify the school program. 
• manages the collection, use, retention, and destruction of educational records in accordance 

with local policies, state and federal laws. 
• manages resources for researching opportunities such as scholarships, military, apprentices, 

and other post secondary options. 
 
 
 

Description of Category 
Contributing 

• Counselor is active and participates in activities for the effective operation of the 
school and establishes and maintains effective relationships with staff and 
administrators. 

Performance Indicators 
The school counselor: 

• actively participates in activities for the effective operation of the school and establishes 
and maintains effective relationships with staff and administrators. 

• communicates with administrators, teachers, staff, students, parents, and the community 
regarding the school counseling program. 

• participates in school-wide decision making. 
• is active on school and district committees. 
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Westport School Counselor Standards    

                                                                                                                           
 

Description of Category 
Professionalism and Professional Development 

• Counselor demonstrates personal growth and professional development and 
adheres to the ethical standards of the counseling profession.  Counselor 
demonstrates a high degree of collegiality, respect, and personal responsibility. 

Performance Indicators 
The school counselor:
• demonstrates knowledge of the history and foundations of the profession; of  various service 

models and methods; of public policy development applicable to services to children, 
adolescents, and families; and of ethical, professional, and legal standards. 

• adheres to the ethical standards of the state and national school counselor associations. 
• adheres to preferred practices prescribed by state and national school counselor associations. 
• demonstrates knowledge of local policies and state and federal laws pertaining to school 

guidance and counseling program. 
• demonstrates knowledge of current practices in the field of school counseling. 
• practices in ways that are consistent with applicable ethical and professional standards. 
• is involved in the profession. 
• has the knowledge and skills needed to acquire career-long professional development. 
• has knowledge of, access to, evaluates, and utilizes information sources and technology in 

ways that safeguard and enhance the quality of school counseling services. 
• is committed to his or her professional growth and contributes to the continuous improvement 

of the school, district, and profession. 
• participates in the PDEP goal-setting process—collaboratively working with his/her 

administrator(s) to select a goal which focuses on the improvement of student learning 
and social emotional development. 

• implements strategies to support student achievement and social-emotional development 
associated with the PDEP goal. 

• analyzes the success of efforts undertaken during the PDEP goal process in terms of the 
impact on student achievement and social-emotional development. 

• continuously reflects upon his/her practice in relation to the impact on student learning 
and social-emotional development and utilizes feedback from sources including 
colleagues, administrators, and students to continuously improve professional practice. 

• pursues opportunities to increase school counseling skills as well as contributing to the 
profession through ongoing professional development. Examples of professional growth 
activities include (but are not limited to): 

o reviewing current research and using it as a foundation for planning delivery of 
school counseling services. 

o interacting with colleagues to discuss reflect upon a specific aspect of school 
counseling practice, including participating in a peer-reflective conversations. 

o participating in a study group on a topic that is central to the craft of school 
counseling and has the potential to improve the achievement and social-
emotional development of students. 

o leading or facilitating a workshop or course. 
o participating in curriculum reviews. 
o engaging in school improvement dialogues. 
o participating in clinical supervision on an individual and group level.    
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                                                                                                                                                               Appendix C-2 
Westport Public Schools 

Professional Development & Evaluation Plan   
 

School Counselor Summative Evaluation Form 
(For Non-Tenured School Counselors in Years 1 & 2) 

 
 
 
School Counselor: Supervisor(s): 
School:  Assignment: 
Observation Date(s): Conference Date(s): 
 
Code:     M:  Meeting Standard          P:  Progress Toward Meeting Standard        N:  Not Meeting Standard 
 
Counseling 

• The counselor is committed to students and learning as demonstrated by utilizing 
counseling theories and techniques and their application to student learning and 
social-emotional development. 

The school counselor: M P N 
assists students in developing decision-making skills.    
demonstrates knowledge of family development and family life.    
makes appropriate student referrals for counseling.    
demonstrates the ability to provide individual counseling to target populations.    
demonstrates the ability to initiate counseling relationships with students.    
demonstrates skill and sensitivity in terminating counseling relationships.    
displays respect for the rights and unique characteristics of students.    
counsels students in their adjustment to a new school.    
creates a counseling environment which fosters feelings of acceptance and empathy.    
demonstrates sensitivity to multicultural and multiethnic issues in counseling.    
modifies one's own professional behavior in response to constructive criticism.    
facilitates group counseling effectively.    
provides information and guidance in selecting schools and colleges (middle and high 
school). 

   

writes effective college recommendations for students.    
assists students in making schedule adjustments due to conflicts in scheduling (middle and 
high school). 

   

provides a systematic approach to individual students of postsecondary planning using 
academic and career information (middle and high school). 

   

manages resources for researching opportunities as scholarships, military, internships, and 
other post secondary options. 
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                                                                                                                                                               Appendix C-2 
Westport Public Schools 

Professional Development & Evaluation Plan   
 

School Counselor Summative Evaluation Form 
(For Non-Tenured School Counselors in Years 1 & 2) 

 
 
Code:     M:  Meeting Standard          P:  Progress Toward Meeting Standard        N:  Not Meeting Standard 
 
Consulting 

•    Counselor shows knowledge of community and school resources and shares this 
information with students, parents, staff, and community members. 

The school counselor: M P N 
shows knowledge of community and school resources and shares this information with 
students, parents, staff, and community.  

   

provides school expertise for community agencies.     
provides counseling  perspective and relevant information to other school departments.    
assists instructional personnel in relating subject matter to career development.    
shares general information related to family development and family life to school 
departments. 

   

participates in the special education and ADA, Section 504 planning process where 
counselor input is required. 

   

shares background pertinent to student performance with appropriate parties for program 
planning. 

   

shares information pertinent to available community resources.    
provides a counseling perspective in the development of school initiatives.    
employs mediation skills with the school population    
contributes expertise to the development and implementation of district wide policies and 
procedures. 

   

plans and delivers parent programs for postsecondary options, transition to new school 
levels, and for assisting with child development. 

   

interprets tests and career interest inventory information to target populations in order to 
assist with program planning. 

   

provides information on the selection of post secondary training (high school).    
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                                                                                                                                                               Appendix C-2 
Westport Public Schools 

Professional Development & Evaluation Plan   
 

School Counselor Summative Evaluation Form 
(For Non-Tenured School Counselors in Years 1 & 2) 

 
 
Code:     M:  Meeting Standard          P:  Progress Toward Meeting Standard        N:  Not Meeting Standard 
 
 
Coordinating 

•    Counselor coordinates and implements counseling programs in the school and serves 
as liaison with students, parents, teachers, and system support personnel. 

The school counselor: M P N 
coordinates and implements counseling programs in the school and serves as liaison with 
students, parents, teachers, and system support personnel. 

   

coordinates the services and activities of the school counseling program.    
coordinates community resources related to the services and activities of the school 
counseling program. 

   

develops cooperative working relationships between the school and community agencies.    
coordinates school resources to ensure the provision of school counseling information to 
target populations. 

   

initiates communication between the school counseling department and home.    
facilitates the provision of career and vocational information to all students.    
collaborates with members of the instructional staff to maximize the academic experience 
for students. 

   

serves as liaison among students, parents, teachers, and system support personnel.    
coordinates programs for students and parents to assist in post secondary planning.    
 
 
Managing the Curriculum  

• Counselor demonstrates knowledge of school counseling topics and implements a 
developmentally appropriate school counseling curriculum. 

The school counselor: M P N 
demonstrates knowledge of school counseling topics and implements a developmentally 
appropriate school counseling curriculum.    

   

designs, evaluates, and revises a planned sequential and developmentally appropriate school 
counseling curriculum. 

   

addresses goals and objectives in units of instruction.    
employs a variety of strategies to achieve instructional objectives in the delivery of the 
curriculum. 

   

promotes a positive learning environment.    
Facilitates the instructional process by using school and community resources.    
modifies teaching methods using a variety of evaluation techniques.    
designs procedures to measure student outcomes.    
collaborates with classroom teacher in the delivery of the school counseling curriculum.    
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                                                                                                                                                               Appendix C-2 
Westport Public Schools 

Professional Development & Evaluation Plan   
 

School Counselor Summative Evaluation Form 
(For Non-Tenured School Counselors in Years 1 & 2) 

 
 
Code:     M:  Meeting Standard          P:  Progress Toward Meeting Standard        N:  Not Meeting Standard 
 
Individual Planning 

• Counselor provides a systematic approach to individual planning for transition to 
various school levels. 

The school counselor: M P N 
provides a systematic approach to individual planning for transition to various school levels.    
provides a systematic approach to individual planning of postsecondary planning using academic 
and career information (middle and high school). 

   

 
 
Managing 

• Counselor manages resources for the implementation of the school counseling 
program and articulates the program to students, staff, and parents. 

The school counselor: M P N 
manages resources for the implementation of the school counseling program and articulates 
the program to students, staff, and parents. 

   

manages time, space, materials and equipment for the provision of the school counseling 
program. 

   

uses technology to improve the delivery of the program.    
implements and evaluates a developmental school counseling program.    
organizes the public relations program of the school counseling program.    
conducts evaluations of the school counseling program and interprets the results to the 
school and community. 

   

uses evaluations to modify the school counseling program.    
plans, implements, maintains and evaluates the systems necessary for the support and 
maintenance of the school counseling program. 

   

uses applied research to modify the school program.    
manages the collection, use, retention, and destruction of educational records in accordance 
with local policies, state and federal laws. 

   

manages resources for researching opportunities such as scholarships, military, apprentices, 
and other postsecondary options. 
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                                                                                                                                                               Appendix C-2 
Westport Public Schools 

Professional Development & Evaluation Plan   
 

School Counselor Summative Evaluation Form 
(For Non-Tenured School Counselors in Years 1 & 2) 

 
 
Code:     M:  Meeting Standard          P:  Progress Toward Meeting Standard        N:  Not Meeting Standard 
 
Contributing 

• Counselor is active and participates in activities for the effective operation of the 
school and establishes and maintains effective relationships with staff and 
administrators. 

The school counselor: M P N 
actively participates in activities for the effective operation of the school and establishes and 
maintains effective relationships with staff and administrators. 

   

communicates with administrators, teachers, staff, students, parents, and the community 
regarding the school counseling program. 

   

participates in school-wide decision making.    
is active on school and district committees.    
 
 
Professionalism and Professional Development 

• Counselor demonstrates personal growth and professional development and adheres 
to the ethical standards of the counseling profession.  Counselor demonstrates a high 
degree of collegiality, respect, and personal responsibility. 

The school counselor: M P N 
demonstrates knowledge of the history and foundations of the profession; of various service 
models and methods; of public policy development applicable to services to children, 
adolescents, and families; and of ethical, professional, and legal standards. 

   

adheres to the ethical standards of the state and national school counselor associations.    
adheres to preferred practices prescribed by state and national school counselor associations.    
demonstrates knowledge of local policies and state and federal laws pertaining to school 
guidance and counseling program. 

   

demonstrates knowledge of current practices in the field of school counseling.    
practices in ways that are consistent with applicable ethical and professional standards.    
is involved in the profession.    
has the knowledge and skills needed to acquire career-long professional development.    
has knowledge of, access to, evaluates, and utilizes information sources and technology in 
ways that safeguard and enhance the quality of school counseling services. 

   

is committed to his or her professional growth and contributes to the continuous 
improvement of the school, district, and profession. 

   

participates in the PDEP goal-setting process—collaboratively working with his/her 
administrator(s) to select a goal which focuses on the improvement of student learning and 
social emotional development. 

   

implements strategies to support student achievement and social-emotional development 
associated with the PDEP goal. 
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                                                                                                                                                               Appendix C-2 
Westport Public Schools 

Professional Development & Evaluation Plan   
 

School Counselor Summative Evaluation Form 
(For Non-Tenured School Counselors in Years 1 & 2) 

 
Code:     M:  Meeting Standard          P:  Progress Toward Meeting Standard        N:  Not Meeting Standard 
 
 M P N 
analyzes the success of efforts undertaken during the PDEP goal process in terms of the 
impact on student achievement and social-emotional development. 

   

continuously reflects upon his/her practice in relation to the impact on student learning and 
social-emotional development and utilizes feedback from sources including colleagues, 
administrators, and students to continuously improve professional practice. 

   

pursues opportunities to increase school counseling skills as well as contributing to the profession 
through ongoing professional development.  
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                                                                                                                                                               Appendix C-2 
Westport Public Schools 

Professional Development & Evaluation Plan   
 

School Counselor Summative Evaluation Form 
(For Non-Tenured School Counselors in Years 1 & 2) 

 
Commendations: 
 
 
 
 
 
 
Recommendations: 
 
 
 
 
 
 
Statement of Re-Employment: 
 
_________________________ is recommended for re-employment for the 20__ - 20__ school year. 
 
_________________________ is not recommended for re-employment for the 20__ - 20__ school year. 
 
 
 
 
 
 
 
 
 
 
Counselor’s Signature                Date                                 Clinical Supervisor’s Signature              Date  
 
 
 
                                                                                                    Principal’s Signature                  Date  
 
 
Counselor’s signature indicates that he/she has read this document.  It does not indicate agreement or 
disagreement with its content. 
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                                                                                               Appendix D-1 
Westport School Psychologist Standards   

 
School Psychologists’ knowledge, clinical skills and professional practices are primary 
factors that affect student achievement and social-emotional functioning.  This document 
is intended to provide descriptive common language for school psychologists in Westport 
articulating the expectations for school psychologists’ inputs which promote student 
social-emotional development and learning.  
 

Description of Category 
Data Based Decision Making and Accountability 

• School psychologists define current problem areas, strengths, and needs (at the 
individual, group, and systems level) through assessment, and measure the effects 
of the decisions that result from the problem-solving process. 

Sample Performance Indicators 
The school psychologist: 

• has knowledge of various models and methods of assessment that yield information 
useful in identifying strengths and needs, in understanding problems, and in measuring 
progress and accomplishments. 

• uses varied models and methods as part of a systemic process to collect data and other 
information. 

• uses varied models and methods to translate assessment results into empirically-based 
decisions about service delivery. 

• uses varied models to evaluate the outcomes of services.  
• practices such that data-based decision making permeates every aspect of professional 

practice. 
• conducts comprehensive psychological evaluations. 
• writes effective psychological reports. 
 

 
 
 

Description of Category 
Consultant and Collaboration  

• School psychologists demonstrate the ability to listen well, participate in 
discussions, convey information and work together with others at an individual, 
group and systems level. 

Sample Performance Indicators 
The school psychologist: 

• applies behavioral, mental health, collaborative, and/or consultation models and methods 
appropriately to particular situations.  

• collaborates effectively with others in planning and decision-making processes at the 
individual, group, and system levels.  
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                                                                                               Appendix D-1 
Westport School Psychologist Standards   

 
Description of Category 

Effective Instruction and Development of Cognitive/Academic Skills 
• School psychologists develop challenging but achievable cognitive and academic 

goals for all students, provide information about ways in which students can 
achieve these goals, and monitor student progress toward these goals. 

Sample Performance Indicators 
The school psychologist: 

• understands human learning processes, techniques to assess them, and direct and indirect 
services applicable to the development of cognitive and academic skills. 

• develops, in collaboration with others, appropriate cognitive and academic goals for 
children and adolescents with different abilities, disabilities, strengths, and needs. 

• implements interventions, including instructional interventions and consultation, to 
achieve the above goals. 

• evaluates the effectiveness of such interventions in terms of student progress. 
 
 
 

Description of Category 
Socialization and Development of Life Skills 

• School psychologists develop challenging but achievable behavioral, affective, 
counseling, or adaptive goals for all students, provide information about ways in 
which students can achieve these goals, and monitor student progress toward 
these goals. 

Sample Performance Indicators 
The school psychologist:

• knows human development processes, techniques to assess these processes, and direct 
and indirect services applicable to the development of behavioral, 

      affective, adaptive, and social skills. 
• develops, in collaboration with others, appropriate behavioral, affective, adaptive, and 

social goals for children and adolescents of varying abilities, disabilities, strengths, and 
needs. 

• implements interventions including consultation, behavioral assessment/intervention and 
individual, small group, and large group counseling to achieve these goals. 

• evaluates the effectiveness of these interventions in terms of student progress. 
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                                                                                               Appendix D-1 
Westport School Psychologist Standards   

 
 

Description of Category 
Diversity in Development and Learning   

• School psychologists are aware of, appreciate, and work with individuals and 
groups with a variety of strengths and needs from a variety of racial, cultural, 
ethnic, experiential, and linguistic backgrounds. 

Sample Performance Indicators 
The school Psychologist:

• knows individual differences, abilities, and disabilities and the potential influence of 
biological, social, cultural, ethnic, experiential, socioeconomic, gender-related, and 
linguistic factors in development and learning. 

• demonstrates the sensitivity and skills needed to work with individuals of diverse 
characteristics. 

• implements strategies selected and/or adapted based on individual characteristics, 
strengths, and needs. 

 
 
 

Description of Category 
School and System Organization, Policy Development, and Climate 

• School psychologists understand the school as a system and work with individuals and 
groups to facilitate structure and policies that create and maintain schools as safe, caring 
and inviting places for members of the school community. 

Sample Performance Indicators 
The school psychologist:

• demonstrates knowledge of general education, special education, and other educational 
and related services. 

• understands schools and other settings as systems. 
• works with individuals and groups to facilitate policies and practices that create and 

maintain safe, supportive, and effective learning environments for children and 
adolescents. 
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                                                                                               Appendix D-1 
Westport School Psychologist Standards   

 
 

Description of Category 
Prevention, Crisis Intervention, and Mental Health   

• School psychologists have knowledge of child development and psychopathology 
in order to develop and implement prevention and intervention programs for 
students with a wide range of needs and disorders. 

Sample Performance Indicators 
The school psychologist:

• understands human development, psychopathology, and the associated biological, 
cultural, and social influences on human behavior. 

• provides or contributes to prevention programs that promote the mental health and 
physical well-being of children and adolescents. 

 
 

Description of Category 
 Home/School/Community Collaboration   

• School psychologists have knowledge of family influences that affect students’ 
wellness, learning, and achievement and form partnerships between parents, 
educators, and the community. 

Sample Performance Indicators 
The school psychologist: 

• demonstrates knowledge of family systems, including family strengths and influences on 
child and adolescent development, learning, and behavior, and of methods to involve 
families in education and service delivery. 

• works effectively with families, educators, and others in the community to promote and 
provide comprehensive services to children, adolescents, and families. 

 
 
 

Description of Category 
Research and Program Evaluation   

• School psychologists know current literature on various aspects of education and 
child development, translate research into practice, and understand research 
design and statistics in sufficient depth to conduct investigations relevant to their 
own work and for their district. 

Sample Performance Indicators 
The school Psychologist: 

• demonstrates knowledge of research, statistics, and evaluation methods. 
• evaluates research studies and translates research into practice. 
• understands research design and statistics in sufficient depth to plan and conduct 

investigations and program evaluations for improvement of services. 
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                                                                                               Appendix D-1 
Westport School Psychologist Standards   

 
 

Description of Category 
School Psychology Practice and Professional Development   

• School psychologists take responsibility for developing as professionals and 
practice in ways which meet all appropriate ethical, professional, and legal 
standards to enhance the quality of services, and to protect the rights of all parties. 

Sample Performance Indicators 
The school psychologist:

• demonstrates knowledge of the history and foundations of the profession; of various 
service models and methods; of public policy development applicable to  

            services to children, adolescents, and families; and of ethical, professional, and                     
legal standards. 

• practices in ways that are consistent with applicable ethical and professional standards. 
• is involved in the profession. 
• has the knowledge and skills needed to acquire career-long professional development. 
• has knowledge of, access to, evaluates, and utilizes information sources and technology 

in ways that safeguard and enhance the quality of school psychological services. 
• is committed to his or her professional growth and contributes to the continuous 

improvement of the school, district, and profession. 
• participates in the PDEP goal-setting process—collaboratively working with his/her 

administrator(s) to select a goal which focuses on the improvement of student learning 
and social emotional development. 

• implements strategies to support student achievement and social-emotional development 
associated with the PDEP goal. 

• analyzes the success of efforts undertaken during the PDEP goal process in terms of the 
impact on student achievement and social-emotional development. 

• continuously reflects upon his/her practice in relation to the impact on student learning 
and social-emotional development and utilizes feedback from sources including 
colleagues, administrators, and students to continuously improve professional practice. 

• pursues opportunities to increase school psychology skills as well as contributing to the 
profession through ongoing professional development. Examples of professional growth 
activities include (but are not limited to): 

o reviewing current research and using it as a foundation for planning delivery of 
school psychological services.. 

o interacting with colleagues to discuss reflect upon a specific aspect of school 
psychology practice, including participating in a peer-reflective conversations. 

o participating in a study group on a topic that is central to the craft of school 
psychology and has the potential to improve the achievement and social-
emotional development of students. 

o leading or facilitating a workshop or course. 
o participating in curriculum reviews. 
o engaging in school improvement dialogues. 
o participating in clinical supervision on an individual and group level. 
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                                                                                                                                                          Appendix D-2 
Westport Public Schools 

Professional Development & Evaluation Plan   
 

School Psychologist Summative Evaluation Form 
(For Non-Tenured School Psychologists in Years 1 & 2) 

 
School Psychologist: Supervisor(s): 
School:  Assignment: 
Observation Date(s): Conference Date(s): 
 
 
Code:     M:  Meeting Standard          P:  Progress Toward Meeting Standard        N:  Not Meeting Standard 
 
Data Based Decision Making and Accountability   

• School psychologists define current problem areas, strengths, and needs (at the 
individual, group, and systems level) through assessment, and measure the effects of 
the decisions that result from the problem-solving process. 

The school psychologist: M P N 
has knowledge of various models and methods of assessment that yield information useful 
in identifying strengths and needs, in understanding problems, and in measuring progress 
and accomplishments. 

   

uses varied models and methods as part of a systemic process to collect data and other 
information. 

   

uses varied models and methods to translate assessment results into empirically-based 
decisions about service delivery. 

   

uses varied models to evaluate the outcomes of services.     
data-based decision making permeates every aspect of professional practice.    
conducts comprehensive psychological evaluations.    
writes effective psychological reports.    
 
 
Consultation and Collaboration 

•    School psychologists demonstrate the ability to listen well, participate in discussions, 
convey information and work together with others at an individual, group and 
systems level. 

The school psychologist: M P N 
applies behavioral, mental health, collaborative, and/or consultation models and methods 
appropriately to particular situations.  

   

collaborates effectively with others in planning and decision-making processes at the 
individual, group, school, and system levels.  
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                                                                                                                                                          Appendix D-2 
Westport Public Schools 

Professional Development & Evaluation Plan   
 

School Psychologist Summative Evaluation Form 
(For Non-Tenured School Psychologists in Years 1 & 2) 

 
Code:     M:  Meeting Standard          P:  Progress Toward Meeting Standard        N:  Not Meeting Standard 
        
Effective Instruction and Development of Cognitive/Academic Skills 

•    School psychologists develop challenging but achievable cognitive and academic 
goals for all students, provide information about ways in which students can achieve 
these goals, and monitor student progress toward these goals. 

The school psychologist: M P N 
understands human learning processes, techniques to assess them, and direct and indirect 
services applicable to the development of cognitive and academic skills. 

   

develops, in collaboration with others, appropriate cognitive and academic goals for 
children and adolescents with different abilities, disabilities, strengths, and needs. 

   

implements interventions, including instructional interventions and consultation, to help 
students succeed. 

   

evaluates the effectiveness of interventions in terms of student progress.    
 
 
Socialization and Development of Life Skills 

•    School psychologists develop challenging but achievable behavioral, affective, 
counseling, or adaptive goals for all students, provide information about ways in 
which students can achieve these goals, and monitor student progress toward these 
goals. 

The school psychologist: M P N 
knows human development processes, techniques to assess these processes, and direct and 
indirect services applicable to the development of behavioral, affective, adaptive, and social 
skills. 

   

develops, in collaboration with others, appropriate behavioral, affective, adaptive, and social 
goals for children and adolescents of varying abilities, disabilities, strengths, and needs. 

   

implements interventions including consultation, behavioral assessment/intervention and 
individual, small group, and large group counseling to achieve these goals. 

   

evaluates the effectiveness of interventions in terms of student progress.    
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                                                                                                                                                          Appendix D-2 
Westport Public Schools 

Professional Development & Evaluation Plan   
 

School Psychologist Summative Evaluation Form 
(For Non-Tenured School Psychologists in Years 1 & 2) 

 
Code:     M:  Meeting Standard          P:  Progress Toward Meeting Standard        N:  Not Meeting Standard 
 
Diversity in Development and Learning  

• School psychologists are aware of, appreciate, and work with individuals and groups 
with a variety of strengths and needs from a variety of racial, cultural, ethnic, 
experiential, and linguistic backgrounds. 

The school psychologist: M P N 
knows individual differences, abilities, and disabilities and the potential influence of 
biological, social, cultural, ethnic, experiential, socioeconomic, gender-related, and 
linguistic factors in development and learning. 

   

demonstrate the sensitivity and skills needed to work with individuals of diverse 
characteristics.  

   

implements strategies selected and/or adapted based on individual characteristics, strengths, 
and needs. 

   

 
 
 
School and System Organization, Policy Development, and Climate 

• School psychologists understand the school as a system and work with individuals and 
groups to facilitate structure and policies that create and maintain schools as safe, caring and 
inviting places for members of the school community. 

The school psychologist: M P N 
demonstrates knowledge of general education, special education, and other educational and 
related services. 

   

understands schools and other settings as systems.    
works with individuals and groups to facilitate policies and practices that create and 
maintain safe, supportive, and effective learning environments for children and adolescents. 

   

 
 
Prevention, Crisis Intervention, and Mental Health   

• School psychologists have knowledge of child development and psychopathology in 
order to develop and implement prevention and intervention programs for students 
with a wide range of needs and disorders. 

The school psychologist: M P N 
understands human development, psychopathology, and the associated biological, cultural, 
and social influences on human behavior. 

   

provides or contributes to prevention programs that promote the mental health and physical 
well-being of children and adolescents. 
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                                                                                                                                                          Appendix D-2 
Westport Public Schools 

Professional Development & Evaluation Plan   
 

School Psychologist Summative Evaluation Form 
(For Non-Tenured School Psychologists in Years 1 & 2) 

 
Code:     M:  Meeting Standard          P:  Progress Toward Meeting Standard        N:  Not Meeting Standard 
 
 
Home/School Community Collaboration   

• School psychologists have knowledge of family influences that affect students’ 
wellness, learning, and achievement and form partnerships between parents, 
educators, and the community. 

The school psychologist: M P N 
demonstrates knowledge of family systems, including family strengths and influences on 
child and adolescent development, learning, and behavior, and of methods to involve 
families in education and service delivery. 

   

works effectively with families, educators, and others in the community to promote and 
provide comprehensive services to children, adolescents, and families. 

   

 
 
Research and Program Evaluation   

• School psychologists know current literature on various aspects of education and 
child development, translate research into practice, and understand research design 
and statistics in sufficient depth to conduct investigations relevant to their own work 
and for their district. 

The school psychologist: M P N 
demonstrates knowledge of research, statistics, and evaluation methods.    
evaluates research studies and translates research into practice.    
understands research design and statistics in sufficient depth to plan and conduct 
investigations and program evaluations for improvement of services. 
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                                                                                                                                                          Appendix D-2 
Westport Public Schools 

Professional Development & Evaluation Plan   
 

School Psychologist Summative Evaluation Form 
(For Non-Tenured School Psychologists in Years 1 & 2) 

 
 
Code:     M:  Meeting Standard          P:  Progress Toward Meeting Standard        N:  Not Meeting Standard 
 
 
School Psychology Practice and Professional Development   

• School psychologists take responsibility for developing as professionals and practice 
in ways which meet all appropriate ethical, professional, and legal standards to 
enhance the quality of services, and to protect the rights of all parties. 

The school psychologist: M P N 
demonstrates knowledge of the history and foundations of the profession; of various service 
models and methods; of public policy development applicable to services to children, 
adolescents, and families; and of ethical, professional, and legal standards. 

   

practices in ways that are consistent with applicable ethical and professional standards.    
is involved in the profession.    
has the knowledge and skills needed to acquire career-long professional development.    
has knowledge of, access to, evaluates, and utilizes information sources and technology in 
ways that safeguard and enhance the quality of school psychological services. 

   

is committed to his or her professional growth and contributes to the continuous 
improvement of the school, district, and profession. 

   

participates in the PDEP goal-setting process—collaboratively working with his/her 
administrator(s) to select a goal which focuses on the improvement of student learning and 
social emotional development. 

   

implements strategies to support student achievement and social-emotional development 
associated with the PDEP goal. 

   

analyzes the success of efforts undertaken during the PDEP goal process in terms of the 
impact on student achievement and social-emotional development. 

   

continuously reflects upon his/her practice in relation to the impact on student learning and 
social-emotional development and utilizes feedback from sources including colleagues, 
administrators, and students to continuously improve professional practice. 

   

pursues opportunities to increase school psychology skills as well as contributing to the 
profession through ongoing professional development.  
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                                                                                                                                                          Appendix D-2 
Westport Public Schools 

Professional Development & Evaluation Plan   
 

School Psychologist Summative Evaluation Form 
(For Non-Tenured School Psychologists in Years 1 & 2) 

 
Commendations: 
 
 
 
 
 
 
Recommendations: 
 
 
 
 
 
 
Statement of Re-Employment: 
 
_________________________ is recommended for re-employment for the 20__ - 20__ school year. 
 
_________________________ is not recommended for re-employment for the 20__ - 20__ school year. 
 
 
 
 
 
 
 
 
 
 
School Psychologist’s Signature                Date                         Clinical Supervisor’s Signature          Date  
 
 
 
                                                                                                    Principal’s Signature                  Date  
 
 
School Psychologist’s signature indicates that he/she has read this document.  It does not indicate agreement or 
disagreement with its content. 
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Westport Speech-Language Pathologists and Audiologists  
Teaching and Learning Standards   

 
 
Speech-Language Pathologists’ and Audiologists’ knowledge, skill and professional 
practices are primary factors that affect student achievement.  This document is intended 
to provide descriptive common language for SLPs and Audiologists in Westport 
articulating the expectations for SLPs’ and Audiologists’ practice which promote student 
learning.  
 

Description of Category 
Instruction  

• The SLPs and Audiologists display extensive knowledge of theory and practice and 
convey their knowledge effectively so that students’ communication needs are met and 
students are able to make meaningful progress on identified goals and objectives. 

Sample Performance Indicators 
The SLPs and Audiologists: 

• demonstrate knowledge of human growth and development, through the understanding of 
physical, social, emotional, and intellectual development, and the learning process of 
students with special needs. 

• demonstrate an understanding of the relationship between teaching styles and learning 
styles. 

• develop differentiated instruction based on the needs of students goals and objectives 
• develop, in collaboration with others, appropriate communication goals for children and 

adolescents according to their abilities, disabilities, strengths, and needs.  
• implement interventions, including instructional interventions and consultation in order for 

the student to make progress on his/her goals and objectives  
• evaluate the effectiveness of interventions, check for evidence of student understanding 

and adjust the lesson or modifies goals and objectives accordingly.  
• provide individualized and/or small group support in the least restrictive environment 

using a variety of service delivery models.  
• provide opportunities for students to reflect on their learning in order to make connections 

between their effort and their achievement. 
• integrate technology tools and applications appropriately into instruction to build deep 

understanding. 
 
Students: 

• are able to make meaningful progress on IEP goals and objectives by: 
o being aware of and focused upon the mastery goals and objectives, to the 

maximum extent of their ability. 
o being purposefully engaged whether working in their classroom, in small groups, 

or individually 
o being able to access and transfer prior knowledge in order to make progress on 

current goals and objectives 
o being able to generalize mastery of skills across the curriculum. 
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Westport Speech-Language Pathologists and Audiologists  
Teaching and Learning Standards   

 
Description of Category 

Consultation and Collaboration  
Sample Performance Indicators 

The SLPs and Audiologists: 
• participate in the IEP and EIP processes. 
• collaborate effectively with others in planning and decision-making process at the 

individual, group and system level. 
• communicate both orally and in writing effectively with students, parents, and staff 

regarding the needs and progress of students. 
 
 
 

Description of Category 
Assessment 

• The SLPs and Audiologists continually assess student progress, analyze the results, and 
adjust goals and objectives and teaching strategies in order for the student to make 
progress on goals and objectives. 

Sample Performance Indicators 
The SLPs and Audiologists: 

• assess areas of strength and weakness and ability to access the curriculum. 
• participate in determining eligibility at the PPT. 
• assess and document student progress on goals and objectives as outlined by the district 

(quarterly and annually), as part of the triennial process, and as part of the exit process. 
• select, develop, maintain, and communicate appropriate assessment criteria as reported 

on the IEP. (This includes selecting appropriate materials and procedures for both formal 
and informal assessments of the student’s communication skills.) 

• establish and maintain service schedules, routines, and procedures. 
• use assessment information to support IEP goals and objectives when planning lessons.  
• provide opportunities for students to set learning goals. 
• use data about student performance and other relevant information from a variety of 

sources and analyze such data to plan instruction. 
• differentiate assessments as needed in identifying student needs and developing goals and 

objectives.  
• communicate with and provide feedback to the students, parents, and staff about the 

student’s progress in a timely manner.  
• maintain accurate records of student performance. 
 

Students: 
• demonstrate progress as indicated on the IEP performance criteria. 
• analyze and reflect on their own understanding against  IEP criteria. 
• are aware of the how progress on goals and objectives is being measured and of their on-

going progress toward mastery of goals and objectives.  
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Westport Speech-Language Pathologists and Audiologists  
Teaching and Learning Standards   

 
Description of Category 

Learning Environment 
• The SLPs and Audiologists act on the belief that every student can learn. The SLPs and 

Audiologists create and facilitate a positive learning environment through effective 
classroom management and a classroom climate conducive for learning.  

Sample Performance Indicators 
The SLPs and Audiologists: 

• hold all students to high standards and expectations based on their present level of 
performance on yearly goals and objectives. 

• exhibit their interest, enthusiasm, and energy for teaching and learning and promote a 
positive learning environment where students are motivated to learn. 

• manage therapy sessions with clear expectations and instructions for behavior, routines, 
and procedures (including those for safety), and use effective strategies to provide 
momentum for maximum use of instructional time. 

• organize and arrange materials, equipment, and classroom space to enhance learning and 
ensure safety. 

 
Students: 

• are able to make progress on IEP goals and objectives because they: 
o actively engage and participate in each therapy session. 
o  take risks with the therapy session and in the classroom in a non-judgmental 

climate.  
o respond with respect and courtesy to the teacher(s) and to other students. 
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Westport Speech-Language Pathologists and Audiologists  
Teaching and Learning Standards   

 
Description of Category 

Professional Development  
• The SLPs and Audiologists are committed to their continuing professional growth and 

contribute to the continuous improvement of the school, district, and profession. 
Sample Performance Indicators 

The SLPs and Audiologists: 
• participate in the PDEP goal-setting process—collaboratively working with their 

administrator(s) to select a goal which focuses on the improvement of student 
learning.*/**  

• implement strategies to support student achievement associated with the PDEP goal.*/** 
• analyze the success of efforts undertaken during the PDEP goal process in terms of the 

impact on student achievement.*/** 
• continuously reflect upon their practice in relation to the impact on student learning and 

utilize feedback from sources including colleagues, administrators, and students to 
improve professional practice. 

• engage in ongoing collaboration with colleagues to improve both their practice and the 
practice of colleagues as part of a professional learning community. Examples of 
collaborative activities include (but are not limited to): analyzing student work, 
developing common assessments, reading professional literature, participating in peer 
observations and/or classroom walkthroughs, etc. 

• pursue opportunities to increase subject matter knowledge and pedagogical skill as well 
as contribute to the profession through ongoing professional development. Examples of 
professional growth activities include (but are not limited to): 

 reviewing current research and using it as a foundation for planning instructional 
content and delivery. 

 interacting with colleagues to discuss and reflect upon a specific aspect of 
teaching and learning, including participating in a peer-reflective conversation of 
a lesson. 

 participating in a study group on a topic that is central to the craft of teaching and 
has the potential to improve the achievement of students. 

 leading or facilitating a workshop or course. 
 participating in curriculum reviews. 
 participating in workshops, conferences, graduate courses, and/or activities 

sponsored by professional organizations. 
 

 
*Non-tenured teachers in their first year will have a goal focused on the demonstration of effective teaching as 
described in the Westport Teaching and Learning Standards. Non-tenured teachers in their second year who are 
required to complete a BEST portfolio will have this as the focus of their goal. Non-tenured teachers move into student 
achievement goal-setting in their third year.  
 
**Non-tenured teachers with previous CT tenure and/or a CT Provisional or Professional Certificate will have their 
first two years focused on the demonstration of effective teaching as described in the Westport Teaching and Learning 
Standards and will move into student achievement goal-setting in their third year. 
 
 
 
 
 
 

E-1.4 



                                                                                               Appendix E-1 
 

Westport Speech-Language Pathologists and Audiologists  
Teaching and Learning Standards   

 
Description of Category 

Professionalism  
• SLPs and Audiologists contribute to the betterment of the learning community by 

demonstrating a high degree of collegiality, respect, and personal responsibility. 
 

Sample Performance Indicators 
The SLPs and Audiologists: 

• participate collegially with administrators and colleagues to identify and implement 
strategies for continuous improvement which support the mission and vision of the 
school/district. 

• demonstrates knowledge of and practices the policies and procedures of the 
Speech/Language Department and follow the ASHA Code of Ethics. 

• participates and/or takes a leadership role in professional development activities and 
committees. 

• advocates for the rights and privileges of children and adolescents with communication 
impairments. 

• engages in dialogue, problem-solving, planning, and/or curricular design with other 
members of the learning community. 

• serves as a mentor (formal or informal) to others. 
• represent themselves and the school/district professionally when working with students, 

parents, and other members of the community. 
• interacts in a respectful manner with all members of the learning community. 
• maintains classroom policies that are consistent with school/district policies. 
• sponsors and/or supports student extracurricular and/or co-curricular activities such as 

clubs, teams, cultural productions, etc. 
• participates in required meetings (such as staff, team, committee, and department) and 

parent conferences. 
• performs required school duties (cafeteria/recess duty, hall monitoring, bus monitoring, 

chaperoning, etc.). 
• meets professional obligations in a timely fashion (i.e., submits paperwork/reports, 

progress reports/grades, etc.). 
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Westport Public Schools 
Professional Development & Evaluation Plan   

 
Non-Tenured Speech-Language Pathologist or Audiologist Summative Evaluation Form 

(For Non-Tenured Teachers in Years 1 & 2) 
 
Speech Pathologist/Audiologist: Supervisor: 
School(s):  Assignment: 
Observation Date(s): Conference Date(s): 
 
Code:     M:  Meeting Standard          P:  Progress Toward Meeting Standard        N:  Not Meeting Standard 
 
I.  Instruction:   
The SLPs and Audiologists display extensive knowledge of theory and practice and convey their 
knowledge effectively so that students’ communication needs are met and students are able to make 
meaningful progress on identified goals and objectives. 
The speech pathologist or audiologist: M P N 
demonstrates knowledge of human growth and development, through the understanding of physical, 
social, emotional, and intellectual development, and the learning process of students with special 
needs. 

   

demonstrates an understanding of the relationship between teaching styles and learning styles.    
develops differentiated instruction based on the needs of students goals and objectives    
develops, in collaboration with others, appropriate communication goals for children and adolescents 
according to their abilities, disabilities, strengths, and needs 

   
implements interventions, including instructional interventions and consultation in order for the 
student to make progress on his/her goals and objectives  

   
evaluates the effectiveness of interventions, checks for evidence of student understanding and 
adjusts the lesson or modifies goals and objectives accordingly. 

   
provides individualized and/or small group support in the least restrictive environment using a 
variety of service delivery models. . 

   
provides opportunities for students to reflect on their learning in order to make connections between 
their effort and their achievement. 

   
integrates technology tools and applications appropriately into instruction to build deep 
understanding. 

   

 
 
 
II.  Consultation and Collaboration 
The speech pathologist or audiologist: M P N 
participates in the IEP and EIP processes.    
collaborates effectively with others in planning and decision-making process at the individual, group 
and system level. 

   

communicates both orally and in writing effectively with students, parents, and staff regarding the 
needs and progress of students. 
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Westport Public Schools 
Professional Development & Evaluation Plan   

 
Non-Tenured Speech-Language Pathologist or Audiologist Summative Evaluation Form 

(For Non-Tenured Teachers in Years 1 & 2) 
 
Code:     M:  Meeting Standard          P:  Progress Toward Meeting Standard        N:  Not Meeting Standard 
 
III.  Assessment   
The SLPs and Audiologists continually assess student progress, analyze the results, and adjust goals 
and objectives and teaching strategies in order for the student to make progress on goals and 
objectives. 
The speech pathologist and audiologist: M P N 
assesses areas of strength and weakness and ability to access the curriculum.    
participates in determining eligibility at the PPT    
effectively assesses and documents student progress on goals and objectives as outlined by the 
district (quarterly and annually) and as part of the triennial process and the exit process 

   

selects, develops, maintains, and communicates appropriate assessment criteria as reported on the 
IEP.   

   

establishes and maintains service schedules, routines, and procedures.    
uses assessment information to support IEP goals and objectives when planning lessons    
provides opportunities for students to set learning goals.    
uses data about student performance and other relevant information from a variety of sources and 
analyzes such data to plan instruction 

   

differentiates assessments as needed in identifying student needs and helps develop goals and 
objectives.  

   

communicates with and provides feedback to the students, parents, and staff about the student’s 
progress in a timely manner.  

   

maintains accurate records of student performance.    
 
 
IV.  Learning Environment 
The SLPs and audiologists act on the belief that every student can learn. They create and facilitates a 
positive learning environment through effective classroom management and a classroom climate 
conducive for learning. 
The speech pathologist or audiologist: M P N 
holds all students to high standards and expectations based on their present level of performance on 
yearly goals and objectives. 

   

exhibits his/her interest, enthusiasm, and energy for teaching and learning and promotes a positive 
learning environment where students are motivated to learn. 

   

manages therapy sessions with clear expectations and instructions for behavior, routines, and 
procedures (including those for safety), and uses effective strategies to provide momentum for 
maximum use of instructional time. 

   

organizes and arranges materials, equipment, and classroom space to enhance learning and ensure 
safety. 
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Westport Public Schools 
Professional Development & Evaluation Plan   

 
Non-Tenured Speech-Language Pathologist or Audiologist Summative Evaluation Form 

(For Non-Tenured Teachers in Years 1 & 2) 
 

Code:     M:  Meeting Standard          P:  Progress Toward Meeting Standard        N:  Not Meeting Standard 
 
IV.  Professional Development  
The speech pathologist or audiologist is committed to his or her continuing professional growth and 
contributes to the continuous improvement of the school, district, and profession. 
The speech pathologist or audiologist: M P N 
participates in the PDEP goal-setting process—collaboratively working with his/her administrator(s) 
to select a goal which focuses on the improvement of student learning.*/**  

   

implements strategies to support student achievement associated with the PDEP goal.*/**    
analyzes the success of efforts undertaken during the PDEP goal process in terms of the impact on 
student achievement.*/** 

   

continuously reflects upon his/her practice in relation to the impact on student learning and utilizes 
feedback from sources including colleagues, administrators, and students to improve professional 
practice. 

   

engages in ongoing collaboration with colleagues to improve both his or her practice and the practice 
of colleagues as part of a professional learning community. 

   

pursues opportunities to increase subject matter knowledge and pedagogical skill as well as 
contributing to the profession through ongoing professional development.  

   

*Non-tenured teachers in their first year will have a goal focused on the demonstration of effective teaching as described in the Westport Teaching and Learning Standards. 
Non-tenured teachers in their second year who are required to complete a BEST portfolio will have this as the focus of their goal. Non-tenured teachers move into student 
achievement goal-setting in their third year.  
 
**Non-tenured teachers with previous CT tenure and/or a CT Provisional or Professional Certificate will have their first two years focused on the demonstration of effective 
teaching as described in the Westport Teaching and Learning Standards and will move into student achievement goal-setting in their third year. 
 
V.  Professionalism  
The speech pathologist or audiologist contributes to the betterment of the learning community by 
demonstrating a high degree of collegiality, respect, and personal responsibility. 
The speech pathologist or audiologist: M P N 
participates collegially with administrators and colleagues to identify and implement strategies for 
continuous improvement which support the mission and vision of the school/district. 

   

participates and/or takes a leadership role in professional development activities and committees.    
engages in dialogue, problem-solving, planning, and/or curricular design with other members of the 
learning community. 

   

serves as a mentor (formal or informal) to others.    
represents himself or herself and the school/district professionally when working with students, 
parents, and other members of the community. 

   

interacts in a respectful manner with all members of the learning community.    
maintains classroom policies that are consistent with school/district policies.    
sponsors and/or supports student extracurricular and/or co-curricular activities such as clubs, teams, 
cultural productions, etc. 

   

participates in required meetings (such as staff, team, committee, and department) and parent 
conferences. 

   

performs required school duties (cafeteria/recess duty, hall monitoring, bus monitoring, chaperoning, 
etc.). 

   

meets professional obligations in a timely fashion (i.e., submits paperwork/reports, progress 
reports/grades, etc.). 
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Westport Public Schools 
Professional Development & Evaluation Plan   

 
Non-Tenured Speech-Language Pathologist or Audiologist Summative Evaluation Form 

(For Non-Tenured Teachers in Years 1 & 2) 
 

Commendations: 
 
 
 
 
 
 
Recommendations: 
 
 
 
 
 
 
 
Statement of Re-Employment: 
 
_________________________ is recommended for re-employment for the 20__ - 20__ school year. 
 
_________________________ is not recommended for re-employment for the 20__ - 20__ school year. 
 
 
_______________________________________________________________________________________ 
Teacher’s Signature                Date                                             Supervisor’s Signature              Date  
 
 
 
_______________________________________________________________________________________ 
                                                                                                    Principal’s Signature                  Date  
 
 
 
Teacher’s signature indicates that he/she has read this document.  It does not indicate agreement or disagreement 
with its content. 
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Westport School Social Worker Standards   
                                                                                                                       

 
The school social worker is committed to helping students be successful in school by 
providing supportive services and coordinating school, family, and community resources 
to achieve this goal.  The school social workers’ knowledge, clinical skills, and 
professional practices are supportive factors which affect student achievement and social 
and emotional development.  This document provides a description of the skill set 
required of the school social worker in order to promote student learning and positive 
development. 
 
 

Description of Category   
Counseling 

• The school social worker assists students and their families to improve social and 
emotional functioning within the educational setting. 

 
Sample Performance Indicators 

The school social worker: 
• evaluates students’ behavior, functioning, and mental health using current clinical  
  diagnostic standards. 
• assists students in developing decision-making skills. 
• demonstrates knowledge of family development and family life. 
• makes appropriate student referrals to community resources. 
• demonstrates the ability to provide individual, group, and family counseling.    
• displays respect for the rights and unique characteristics of students and families. 
• counsels students in their adjustment to a new school. 
• creates a counseling environment which fosters feelings of acceptance and empathy. 
• demonstrates sensitivity to multicultural and multiethnic issues in counseling. 
• modifies one's own professional behavior in response to constructive criticism. 
• demonstrates the ability to conduct and write effective social/developmental histories. 
• makes home visits when appropriate in order to provide support to students 

and families. 
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Westport School Social Worker Standards   
                                                                                                                       

 
Description of Category   

Consulting 
• The school social worker demonstrates knowledge of both community and school based 

resources and provides this information to students, families, staff, and community members 
and state agencies. 

 
Sample Performance Indicators 

The school social worker: 
• shares school-based information with community agencies. 
• provides mental health and family systems information to other school departments. 
• participates in the special education, ADA, and Section 504 planning process where social worker 

input is required. 
• shares background information regarding students and families to appropriate staff to assist in 

program development. 
• provides pertinent information to community resources to assist in treatment planning. 
• provides a social work perspective in the development of school initiatives. 
• employs mediation skills with the school population. 
• contributes expertise for the development and implementation of district wide policies and 

procedures. 
• provides information to the special needs population on the selection of adult (post high school) 

service agencies, when appropriate.  
 
 

Description of Category   
Collaborating 

• The school social worker collaborates and implements social work interventions in the 
school and serves as liaison with students, families, teachers, outside agencies, and system 
support personnel. 

The school social worker: 
• coordinates with community resources to obtain needed services for students and families. 
• develops cooperative working relationships between the school and community agencies. 
• initiates communication between home and school to support students’ educational programs. 
• collaborates with members of the instructional staff to maximize the academic experience for 

students. 
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Westport School Social Worker Standards   
                                                                                                                       

 
Description of Category 

Socialization and Development of Life Skills 
• The school social worker has knowledge of and an ability to assist students 

with the development of appropriate socialization and life skills.  
Sample Performance Indicators  

The school social worker: 
• has expertise in human development processes. 
• in collaboration with school staff, develops appropriate behavioral and social goals for children and 

adolescents of varying abilities. 
• implements and evaluates interventions including consultation, behavioral assessment, and 

individual, family and group counseling to achieve these goals. 
 
 

Description of Category  
Diversity in Development and Learning  

• The school social worker understands the background and broad range of experiences that 
shape students’ approaches to learning. 

Sample Performance Indicators 
The school social worker: 

• knows individual differences, abilities, and disabilities and the potential influence of biological, 
social, cultural, ethnic, experiential, socioeconomic, gender-related, and linguistic factors in 
development and learning. 

• demonstrates the sensitivity and skills needed to work with individuals of diverse characteristics. 
• implements strategies based on an individual’s characteristics, strengths, and needs. 
 

 
 

Description of Category 
School and System Organization, Policy Development, and Climate   

• The school social worker possesses a knowledge and understanding of the 
organization and structure of the school system and the educational 

            environment. 
Sample Performance Indicators 

The school social worker: 
• demonstrates knowledge of general education, special education, and other educational and related 

services. 
• understands schools and other settings as systems. 
• works with individuals and groups to facilitate policies and practices that create and maintain safe, 

supportive, and effective learning environments for children and adolescents. 
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Westport School Social Worker Standards   
                                                                                                                       

 
Description of Category 

Prevention, Crisis Intervention, and Mental Health  
• The school social worker possesses knowledge and understanding of various 

mental health interventions necessary to mitigate crises and enhance student and 
family well-being. 

Sample Performance Indicators 
The school social worker: 

• understands human development, psychopathology, and the associated biological,  
   cultural, and social influences on human behavior. 
• provides or contributes to prevention programs that promote the mental health and  
  physical well being of children and adolescents. 
 

 
 

Description of Category 
Home/School/Community Collaboration 

• The school social worker possess knowledge and understanding of the reciprocal 
relationship between the home, school, and community. 

Sample Performance Indicators 
The school social worker: 

• demonstrates knowledge of family systems, including family strengths and influences 
on child and adolescent development, learning, and behavior, and of methods to 
involve families in education and service delivery. 

• works effectively with families, educators and others in the community to promote 
and provide comprehensive services to children, adolescents, and families. 
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Westport School Social Worker Standards   
                                                                                                                       

 
Description of Category 

 
Professionalism and Professional Development 
The school social worker demonstrates personal growth and professional development, 
adheres to the ethical standards of the social work profession, and demonstrates a high 
degree of collegiality, respect and personal responsibility. 

 
Sample Performance Indicators 

The school social worker: 
• demonstrates knowledge of the history and foundations of the profession; of 
   various service models and methods; of public policy development applicable to 
   services to children, adolescents, and families; and of ethical, professional, and 
   legal standards. 
• practices in ways that are consistent with applicable ethical and professional  
   standards. 
• demonstrates knowledge of local policies and state and federal laws pertaining to  
   school social work programs. 
• demonstrates knowledge of current practices in the field of school social work. 
• has knowledge of, access to, and utilizes and evaluates information sources and 
  technology in ways that safeguard and enhance the quality of school social work 
  services. 
• is committed to his or her professional growth and contributes to the continuous 
   improvement of the school, district, and profession. 
• participates in the PDEP goal-setting process–collaboratively working with his/her 

administrator(s) to select a goal which focuses on the improvement of student learning and 
social-emotional development.  

• implements strategies to support student achievement and social emotional development 
associated with the PDEP goal.  

• analyzes the success of efforts undertaken during the PDEP goal process in terms of the 
impact on student achievement and social-emotional development. 

• continuously reflects upon his/her practice in relation to the impact on student learning and 
social-emotional development and utilizes feedback from sources including colleagues, 
administrators, students, and families to continuously improve professional practice. 

• pursues opportunities to increase school social work skills and contributes to the 
profession through ongoing professional development. 
Examples of professional growth activities include (but are not limited to): 

 reviewing current research and using it as a foundation for planning and 
delivering school social work services. 

 interacting with colleagues to discuss and reflect upon aspects of school social 
work practice.  

 leading or facilitating workshops or staff development. 
 engaging in school improvement dialogues. 
 participating in clinical supervision on an individual and group level. 
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Westport Public Schools 

Professional Development & Evaluation Plan   
 

Non-Tenured School Social Worker Summative Evaluation Form 
(For Non-Tenured School Social Workers in Years 1 & 2) 

 

 
School Social Worker: Supervisor(s): 
School:  Assignment: 
Observation Date(s): Conference Date(s): 
 
 
Code:     M:  Meeting Standard          P:  Progress Toward Meeting Standard        N:  Not Meeting Standard 
 
I.  Counseling 

• The school social worker assists students and their families to improve social and emotional 
functioning within the educational setting. 

The school social worker: M P N 
evaluates students’ behavior, functioning, and mental health using current clinical diagnostic 
standards. 

   
assists students in developing decision-making skills.    
demonstrates knowledge of family development and family life.    
makes appropriate student referrals to community resources.    
demonstrates the ability to provide individual, group, and family counseling.       
displays respect for the rights and unique characteristics of students and families.    
counsels students in their adjustment to a new school.    
creates a counseling environment which fosters feelings of acceptance and empathy.    
demonstrates sensitivity to multicultural and multiethnic issues in counseling.    
modifies one's own professional behavior in response to constructive criticism.    
demonstrates the ability to conduct and write effective social/developmental histories.    
makes home visits when appropriate in order to provide support to students.    
 
II.  Consulting 

• The school social worker demonstrates knowledge of both community and school based 
resources and provides this information to students, families, staff, community members and 
state agencies. 

The school social worker: M P N 
shares school-based information with community agencies.    
provides mental health and family systems information to other school departments.    
participates in the special education, ADA, and Section 504 planning process where school social 
worker input is required. 

   

shares background information regarding students and families to appropriate staff to assist in 
program development. 

   

provides pertinent information to community resources to assist in treatment planning.    
provides a social work perspective in the development of school initiatives.    
employs mediation skills with the school population.    
contributes expertise for the development and implementation of district wide policies and 
procedures. 

   

provides information to the special needs population on the selection of adult (post high school) 
service agencies, when appropriate.  
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Westport Public Schools 

Professional Development & Evaluation Plan   
 

Non-Tenured School Social Worker Summative Evaluation Form 
(For Non-Tenured School Social Workers in Years 1 & 2) 

 

 
 
Code:     M:  Meeting Standard          P:  Progress Toward Meeting Standard        N:  Not Meeting Standard 
        
III.  Collaborating 

• The school social worker collaborates and implements social work interventions in the 
school and serves as liaison with students, families, teachers, outside agencies and system 
support personnel. 

The school social worker: M P N 
coordinates with community resources to obtain needed services for students and families.    
develops cooperative working relationships between the school and community agencies.    
initiates communication between home and school to support students’ educational programs.    
collaborates with members of the instructional staff to maximize the academic experience for 
students. 

   

 
IV.  Socialization and Development of Life Skills  

• The school social worker has knowledge of and an ability to assist students with the 
development of appropriate socialization and life skills. 

The school social worker: M P N 
has expertise in human development processes.    
in collaboration with school staff, develops appropriate behavioral and social goals for children and 
adolescents of varying abilities. 

   

implements and evaluates interventions including consultation, behavioral assessment, and 
individual, family and group counseling to achieve these goals. 

   

 
  
 
V.  Diversity in Development and Learning  

• The school social worker understands the background and broad range of experiences that 
shape students’ approaches to learning. 

The school social worker: M P N 
knows individual differences, abilities, and disabilities and the potential influence of biological, 
social, cultural, ethnic, experiential, socioeconomic, gender-related, and linguistic factors in 
development and learning. 

   

demonstrates the sensitivity and skills needed to work with individuals of diverse characteristics.    
implements strategies based on an individual’s characteristics, strengths, and needs.    
 
VI.  School and System Organization, Policy Development, and Climate  

• The school social worker possesses a knowledge and understanding of the organization and 
structure of the school district and educational environment. 

The school social worker: M P N 
demonstrates knowledge of general education, special education, and other educational and related 
services. 

   

understands schools and other settings as systems.    
works with individuals and groups to facilitate policies and practices that create and maintain safe, 
supportive, and effective learning environments for children and adolescents. 
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Professional Development & Evaluation Plan   
 

Non-Tenured School Social Worker Summative Evaluation Form 
(For Non-Tenured School Social Workers in Years 1 & 2) 

 

 
 
Code:     M:  Meeting Standard          P:  Progress Toward Meeting Standard        N:  Not Meeting Standard 
 
VII.  Prevention, Crisis Intervention, and Mental Health  

• The school social worker possesses knowledge and understanding of various mental health 
interventions necessary to mitigate crises and enhance student and family well-being. 

The school social worker: M P N 
understands human development, psychopathology, and the associated biological, cultural, and 
social influences on human behavior. 

   

provides or contributes to prevention programs that promote the mental health and physical well 
being of children and adolescents. 
 

   

 
 
VIII.  Home/School/Community Collaboration 

• The school social worker possesses knowledge and understanding of the reciprocal 
relationship between the home, school and community. 

The school social worker: M P N 
demonstrates knowledge of family systems, including family strengths and influences on child and 
adolescent development, learning, and behavior, and of methods to involve families in education and 
service delivery. 

   

works effectively with families, educators and others in the community to promote and provide 
comprehensive services to children, adolescents and families. 
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Non-Tenured School Social Worker Summative Evaluation Form 
(For Non-Tenured School Social Workers in Years 1 & 2) 

 

 
 

Code:     M:  Meeting Standard          P:  Progress Toward Meeting Standard        N:  Not Meeting Standard 
 
IX.  Professionalism and Professional Development 

• The social worker demonstrates personal growth and professional development, adheres to 
the ethical standards of the social work profession, and demonstrates a high degree of 
collegiality, respect and personal responsibility. 

The school social worker: M P N 
demonstrates knowledge of the history and foundations of the profession; of various service models 
and methods; of public policy development applicable to services to children, adolescents, and 
families; and of ethical, professional, and legal standards. 

   

practices in ways that are consistent with applicable ethical and professional standards.    
demonstrates knowledge of local policies and state and federal laws pertaining to school social work 
programs. 

   
demonstrates knowledge of current practices in the field of school social work.    
has knowledge of, access to, and evaluates and utilizes information sources and technology in ways 
that safeguard and enhance the quality of school social work services. 

   
is committed to his or her professional growth and contributes to the continuous improvement of the 
school, district and profession. 

   
participates in the PDEP goal-setting process–collaboratively working with his/her administrator(s) 
to select a goal which focuses on the improvement of student learning and social-emotional 
development.  

   

implements strategies to support student achievement and social emotional development associated 
with the PDEP goal.  

   
analyzes the success of efforts undertaken during the PDEP goal process in terms of the impact on 
student achievement and social-emotional development.  

   
continuously reflects upon his/her practice in relation to the impact on student learning and social-
emotional development and utilizes feedback from sources including colleagues, administrators, 
students, and families to continuously improve professional practice. 

   

pursues opportunities to increase school social work skills and contributes to the profession through 
ongoing professional development. 
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Non-Tenured School Social Worker Summative Evaluation Form 
(For Non-Tenured School Social Workers in Years 1 & 2) 

 

 
Commendations: 
 
 
 
 
 
 
Recommendations: 
 
 
 
 
 
 
Statement of Re-Employment: 
 
_________________________ is recommended for re-employment for the 20__ - 20__ school year. 
 
_________________________ is not recommended for re-employment for the 20__ - 20__ school year. 
 
 
 
 
 
 
 
 
 
 
________________________________________________________________________________________ 
Social Worker’s Signature  Date                                    Clinical Supervisor’s Signature  Date  
 
 
________________________________________________________________________________________ 
                                                                                                               Principal’s Signature                      Date 
 
Social Worker’s signature indicates that he/she has read this document.  It does not indicate agreement or 
disagreement with its content. 
 
 
 

F-2.5 



                                                                                                                           Appendix G 
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Professional Growth Planning, Reflection, and Evaluation Form 
(For Tenured teachers and “Year 3 and Year 4” Non-Tenured teachers)  

 
TEACHER NAME:   
 
SCHOOL:        

 
DEPARTMENT OR GRADE LEVEL:        
 
DATE:      

  Year 1 of one-year goal, 
or 

  Year 1 of two-year goal, 
or  

  Year 2 of a two-year goal  

  Individual goal, or  
 Collaborative team goal      

Names of teachers involved in this collaborative 
goal:   
___________________________________________ 
___________________________________________ 
___________________________________________ 
_________________________________ 

  Non-Tenured           Tenured                                                                                      

  Quadrennial Year            Non-Quadrennial Year 

PART ONE:  Goal Planning   Part one of this form is to be completed by Tenured teachers 
and Year 3 and Year 4 Non-Tenured teachers in preparation for the annual fall goal planning 
conference. 
 
Goal Statement:   
State the knowledge and/or skill(s) students should make substantive progress in:      
 
 
 
Rationale for Goal: 

A. Describe how this goal aligns with current district/school curriculum and instruction priorities: 
 
 

B. Summarize the student performance evidence that supports the necessity for this specific goal: 
 

 
C. If this is a two-year goal, describe the rationale for a two-year span:  

 
 
 
Professional Growth Activities Associated with the Student Learning Outcome(s):  
Describe the anticipated professional activities/action steps that you plan to engage in to implement 
interventions aimed at increasing student proficiency in targeted goal:  
 
 
 
Evidence of Impact:   
Describe the kind(s) of student performance evidence you plan to collect and analyze in order to reflect 
upon the extent to which students demonstrate progress in targeted area:  
 
 
 
 
Teacher’s Signature                Date                           Supervisor’s Signature              Date  
                                                               Supervisor’s signature indicates approval of this goal plan.  
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PART TWO:  Goal Reflection and Evaluation Items I, II, III are to be completed by Tenured 
teachers (by June 1) and Year 3 or 4 Non-Tenured teachers (by February 15th) in preparation for 
the annual summative conference. Items IV, V and VI are to be completed by the PDEP 
supervisor.  
 
I.  Student Progress in Targeted Goals:   
Describe the goal(s) and how students improved in the targeted knowledge and/or skill(s).  Description 
of student progress should include a summary of evidence of student progress.  Evidence may include 
(but is not limited to) student performance on classroom pre- and post-assessments, student work 
samples (i.e., before intervention and after intervention) and standardized testing results. 
 
 
II. Reflection of Professional Growth: 
Describe what you learned or discovered about the nature of the targeted student achievement goal(s) 
and particular strategies/interventions which helped to improve student learning.  Describe the 
professional development activities that were relevant and meaningful to your work in improving 
student performance  
in the targeted area. 
 
 
III. Is this goal continuing into next year?    

 YES 
 NO 

        ________________________________________________ 
           (IV, V, and VI below are to be completed by PDEP supervisor) 

 
IV. Date(s) of Classroom Observation(s):  
 
 
V. * Administrator’s summary of commendation(s) and/or recommendations in reference 
to Westport Teaching and Learning Standards and Goal Work: (*The summary statement(s) 
below is to be completed by the administrator for tenured teachers in the quadrennial year and for non-tenured 
teachers in Year 3 and 4.  This summary is not written for tenured teachers who are in a non- quadrennial year).   
 
VI. Statement of Re-Employment:   

 Teacher continues to demonstrate overall proficiency according to Westport 
Teaching and Learning Standards and is recommended for re-employment for the 
20__ - 20__ school year.  

 
OR 
 

 Teacher has not demonstrated overall proficiency according to Westport Teaching 
and Learning Standards and is to be placed in the Intensive Supervision Phase of 
PDEP for the 20__ - 20__ school year. 

OR 
 Teacher is not recommended for re-employment for the 20__ - 20__ school year. 

 
 
Teacher’s Signature                Date                             Supervisor’s Signature              Date  
 
                                                                                     Principal’s Signature                Date 
Teacher’s signature indicates that he/she has read this document.  It does not indicate 
agreement or disagreement with its content. 
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Pupil Services Staff  
Professional Growth Planning, Reflection, and Evaluation Form 

(For Tenured  and “Year 3 and Year 4”Pupil Services Personnel)  
 

 STAFF NAME:   
 
SCHOOL:        

 
DEPARTMENT OR GRADE LEVEL:        
 
DATE:      

  Year 1 of one-year goal, 
or 

  Year 1 of two-year goal, 
or  

  Year 2 of a two-year goal  

  Individual goal, or  
 Collaborative team goal      

Names of staff involved in this collaborative goal:   
___________________________________________ 
___________________________________________ 
___________________________________________ 
_________________________________ 

  Non-Tenured           Tenured                                                                                      

  Quadrennial Year            Non-Quadrennial Year 

PART ONE:  Goal Planning   Part one of this form is to be completed by Tenured Pupil Services 
Personnel and Year 3 and Year 4 Non-Tenured Pupil Services Personnel in preparation for the 
annual fall goal planning conference. 
 
Goal Statement:   
State the knowledge and/or skill(s) that will improve your professional practice with students and 
families:      
 
 
 
Rationale for Goal: 

A. Describe how this goal aligns with current Pupil Services Personnel’s practice and training as well as 
district/school curriculum and instruction priorities:  

 
B. Summarize your professional practice and provide evidence that supports the necessity for this 

specific goal:  
 

C. If this is a two-year goal, describe the rationale for a two-year span:  
 
Professional Growth Activities Associated with the Student Learning Outcome(s):  Describe the 
anticipated professional activities/action steps that you plan to engage in to implement interventions aimed at 
increasing student proficiency in targeted goal(s):  
 
 
 
Evidence of Impact:   
Describe the kind(s) of evidence you plan to collect and analyze in order to reflect upon the extent to which 
you demonstrated progress in targeted area:  
 
 
 
Teacher’s Signature                Date                           Supervisor’s Signature              Date  
Clinical Supervisor’s Signature___________________________________Date______________                                                   
Supervisor’s signature indicates approval of this goal plan.  
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PART TWO:  Goal Reflection and Evaluation Items I, II, III are to be completed by Tenured Pupil Services 
Personnel (by June 1) and Year 3 or 4 Non-Tenured Pupil Services Personnel (by February 15th) in 
preparation for the annual summative conference. Items IV, V and VI are to be completed by the 
PDEP supervisor.  
 
I.  Student Progress in Targeted Goals:   
Describe the goal(s) and how student(s) and families services improved based on the targeted knowledge 
and/or skill(s).  Description of progress should include a summary of evidence of goal(s) attainment or 
progress.  Evidence may include (but is not limited to) psychological reports, developmental histories, 
academic records, student growth in individual, small group or large group counseling, student work samples 
(i.e., before intervention and after intervention) and standardized testing results. 
 
II. Reflection of Professional Growth: 
Describe what you learned about the goal(s) and particular strategies/interventions which helped to improve 
professional practice and student learning and social-emotional development.  Describe the professional 
development activities that were relevant and meaningful to your work in improving student performance in 
the targeted area. 
 
III. Is this goal continuing into next year?    

 YES 
 NO 

        ________________________________________________ 
           IV, V, and VI below are to be completed by PDEP supervisor(s) 

IV. Date(s) of Classroom Observation(s):  
 
V. * Administrator(s) summary of commendation(s) and/or recommendations in reference to 
Westport School Psychologist/School Counselor/School Social Work Standards and Goal 
Work: (*The summary statement(s) below is to be completed by the administrator for tenured school 
psychologists/school counselors/school social workers in the quadrennial year and for non-tenured school 
psychologists/school counselors/school social workers in Year 3 and 4.  This summary is not written for tenured staff 
who are in a non- quadrennial year).   
 
VI. Statement of Re-Employment:   

 School counselor/psychologist/social worker continues to demonstrate overall proficiency 
according to Westport School Counselor/School Psychologist/School Social Work 
Standards and is recommended for re-employment for the 20__ - 20__ school year.  

OR 
 School counselor/psychologist/social worker has not demonstrated overall proficiency 

according to Westport School Counselor/School Psychologist/School Social Worker 
Standards and is to be placed in the Intensive Supervision Phase of PDEP for the 20__ - 
20__ school year. 

OR 
 School counselor/psychologist/social worker is not recommended for re-employment for the 

20__-20__school year. 
 

Staff’s Signature__________________________________________________Date_____________ 
 
Building Administrator’s Signature___________________________________Date_____________ 
 
Principal’s Signature______________________________________________Date_____________ 
 
Clinical Supervisor’s Signature______________________________________Date_____________ 
(Staff’s signature indicates the staff member has read this document.  It does not indicate agreement or disagreement with its content. 
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Pre-Observation Conference Form  
 

• To be completed by teacher and to be discussed with administrator during the pre-observation conference 
associated with a formal observation. 

• This same form may be used during the post-observation conference for reflection upon the lesson.   
 

TEACHER NAME:                                                                                                                 DATE:  
                SCHOOL:     
 
LESSON OBJECTIVE 

1. What key knowledge and/or skills will students acquire through this lesson? 
 

 
CURRICULUM LINK 

2. To what curricular essential understanding is this lesson linked? 
 

 
RATIONALE/CONTEXT FOR LESSON 

3. What knowledge and/or skill did students learn in the previous lesson(s), and how will 
this lesson build upon their understanding or skill? 

 
 
 
DIFFERENTIATION 

4. How are planned learning activities tailored to meet individual learning needs/interests? 
 

 
5. As you anticipate that particular students might have difficulties with the lesson, how do 

you plan to accommodate for that? 
 

 
 
MONITORING AND ASSESSMENT STRATEGIES 

6. How will you monitor understanding during the lesson? 
 

 
 

7. What assessment strategies will you employ as evidence for student learning? 
 

 
 
NEXT STEPS IN INSTRUCTIONAL PLANNING 

8. What objective/activity will follow this lesson?    
 

 
 
AREA FOR OBSERVATION FOCUS 

9. Is there anything that you would like the observer to focus upon during the observation 
for feedback?        
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Pupil Services Staff Pre-Observation Conference Form  
 

• To be completed by the pupil services staff member and to be discussed with administrator during the pre-
observation conference associated with a formal observation. 

• This same form may be used during the post-observation conference for reflection upon the lesson.   
 

STAFF NAME:                                                                                                                 DATE:  
         SCHOOL:     
 
 
Observation Focus 

1. Is there anything that you would like the observer to focus on during the observation for 
specific feedback? 

 
 
Observation Objectives 

2. What key knowledge and/or skills will students, parents, or staff acquire through this 
activity? 

 
 
Rationale/Context for Activity 

3. What key knowledge and/or skills preceded this activity? 
 

 
Monitoring and Assessment Strategies 

4. How will you monitor the processing of this activity and assess the progress of the 
participants? 

 
 
 
Next Steps  

5. What objective/activity will follow this one?    
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Pupil Services Observation Form 
 

 
Staff: Supervisor(s): 
School:  Assignment: 
Observation Date: Total Time of Observation: 
Conference Date:  
 

  Narrative Report    Summary  Report   
 

  Non-Tenured              Tenured       
Position: Counselor     Psychologist      
Speech/Language         Social Worker 

 
  Quadrennial Year      Non-Quadrennial Year 

 
This form is to be completed by the PDEP Supervisor to acknowledge that an observation has taken 
place.   The supervisor’s report summarizes the activity in terms of the skills and actions used by the 
pupil services staff and the evidence of the effectiveness of such skills and actions in terms of student 
outcomes.  Examples describing the type and quality of the activity are the cornerstone of evidence for 
a supervisor’s comments, interpretations, and judgments.   
 
The report is intended to communicate the overall effectiveness of the activity, including any notable 
commendations and/or recommendations.  The supervisor has the option of writing a narrative report 
or summary bullets.   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
__________________________________________________________________________    
Staff Member’s  Signature                Date                        Supervisor’s Signature              Date  
Staff member’s  signature indicates that he/she has read this document.  It does not indicate agreement or 
disagreement with its content. 
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